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Abstract 
A lal]le number of full-time secondary students of all types have part-lime jobs aHhough 
research shows that these jobs are not sought or shared proportionately amongst the student 
sub-groups. Previous research suggested that social class or socia.economic status (each 
defined in different ways by different researchers) had an effect on whether or not students 
engage1 in part-lime work. However none suggested why this might be so. The purpose of 
this study was lo investigate the factors which influenced the decisions which students from 
different socia.economic backgrounds made about paid part-time work and to determine 
whether there were differences amongst these groups. 
A sample stratified by hiph, middle and low socio-economic groups was selected. The 
socio-economic status of the school neighbourllood, rather than that of the family of the 
individual student was used. This decision was based on Kannel's (cited in Ross, Farish & 
French 1985, p.2) finding that the values and actions of the child were subjected to greater 
influence from the neighbourhood, acting as an extension of the family, ~han from the 
individual home background. The socio-economic status of a neighbourllood was defined 
according to the latest available census data. To achieve a sample of Year 11 students, six 
schools were selected; two in a High socio-economic neighbourllood (SEN), two in a Middle 
SEN and two in • Low SEN. A r.nai sample of 131 students made cp the respondent 
popuialion. 
All students were surveyed using a branching questionnaire which stratified the sample into 
those who had had a part-time job durtng 1992 or 1993, workers, and those who did not have 
a part-time job during this period, non-workers. Following preliminary analysis of the 
questionnaire data, 12 students were randomly selected to be iol!erviewed using a 
513mi-strudured Interview schedule. This sample comprised 2 workers and 2 non-workers 
from each SEN. 
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Students were suiVeyed on the reasons for having or not having a part·tlme job, the effects 
of having a part-time job, job search strategies and on possible relationships between school 
and part-time work. 
Descriptive statistical methods of ANOVA and the Schoffo test were used to identify 
significant differences (p<.01) amongst the SENs. importance was placed on a quaiHative 
approach, inchlding the interview, so as to observe the level of importance or level of 
agreement which students in each SEN placed on each item in the survey and to gain 
individual comments. 
Tho only significant difference (p<.Ot) found amongst the SENs was between the Low and 
Middle SENs showing that students from the Low SEN frequently used their part-time wage 
to help their parents whereas students from the Middle SEN hardly ever used their wage for 
this. 
The resulls of this study showed that allhough students wofl<ed primarily to eem money, the 
majority of working and non-working students in each SEN recognised and valubd the 
benefrts of part-time wofl< in terms of pe""'nal develofJITlent, wofl<place sl<ills, wofl< 
experience and social opportunHies. 
The majority of non-wofl<lng students In each SEN chose not to have a part-time job 
because of concerns about school priorities. Interview comments showed that these students 
were concerned that they were missing the benefits which might come from part-time wofl< 
and expressed a desire for broader work experience programs In school which were related 
to their core subject areas. Interview comments also showed that students benemed from 
integrated career education units. 
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CHAPTER 1. INTRODUCTION 
Overview of Ch•pter 1. 
Chapter 1 outlines changes In the pe:'SOnal and educational needs of secondary students 
which were brought about by an increase in the number of students who engage in paid 
part-time work. The research problem of whether social class impacts on student decisions 
about part-time work is detailed and the sociological and educational significance ot the 
research Is explained. Finally, Chapter 1 describes the limHatlons of the study and dafines 
tenns as they are used in this study. in particular, the use of the tenn socio-economic status 
and the use of the terr.1s attitudes, perceptions and opinions are fully explained. 
Background to the Study 
Secondary Students in tha Part-Time Labour Force 
In contemporary Australian society, teenagers in the 15 to 19 year old age range have been 
affected by trends in the full-time and part-time labour market and trends in post-compulsory 
schooling. These trends are closely related, impacting on and reflecting each other (AEC, 
1991). Full-time employmen1 opportunHies for the 15 to 19 year age group have declined as 
part-time opportunities hE1Vt,• increased. In 1966, 58% of this teenage population ware in 
ful~tlme employmen1 compared wHh 28% in 1990 (AEC, 1991, p. 28). Part~ime employmen1 
statistics show that whereas in 1966, 3.5% of 15 to 19 year olds held part-time jobs, this 
figure increased to 20% in 1990 (AEC, 1991, p. 29). The strength of the relationship between 
the part-time labour market and secondary studen1s is signified by reports that fuf~time 
secondary students hold approximately three quarters of the part-time jobs held by 15 to 19 
year olds (AEC, 1991, p. 29). Nolan and Hagen (1989, p. 3) found that 56.9% of secondary 
students participated in part-time work. 
The Changing Needs of Post..Compulsor; Schooling 
The rising unemployment rate in the full-time labour market for teenagers prompted societal 
pressure for increases in the retention rates tor post-compulsory schooling to Year 12. By 
1990, 60% of students were complating 12 years of schooling compared wHh 34.5% in 1980 
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(AEC, 1991, p.1). Schools were faced with the need to provide an upper secondary 
education to a much broader range of students; tertiary bound, non-tertJary bound and those 
In need of a vocational education. 
At the same time, the education system was under pressure from Australian employeJS who 
were critical of the standard of school Jeavers and their lack of preparedness for 
employment. This led to government investigations Into current education policies and 
practices. AHhough structural changes in the labour marltet were ar:lurowledged as being 
major causes of teenage unemployment, schools were carefully examined to determine their 
deficiencies. As a resuft, they were given the "responsibility to prepare students for work and 
to ensure that they had the basic skills necessary to make them employable" (Biakers, 1990, 
p, 125). 
In Western Australia, the Beazley Report (1984) provided guidelines for the skills and 
aflHudes which sludents should develop during their schooling. Through the Finn Review 
(1991), the Mayer committee (1992) and the cannlchaol Report (1992), Australian 
education authorities addressed the post-compulsory schooling needs of young people. 
Importance of Worts Experienco 
Work experience programmes were introduced into schools as an important strategy In 
providing students With an education which would empower them as competent and 
informed citizens. To extend and support the teaching and learning opportunities offered by 
school based work experience programmes, the National Board of Employment, Education 
and Training (1991, p. 52) recommended lhat teachers "[capHalise] on students' personal 
experience in the labour market to assist them to develop a critical understanding of and 
approach to work and the workplace". 
Statement of the Problem 
To make full use of part-time work experiences, educators need to consider not only 
those students who have actual experience in the paid parNime work. place but also 
consider what meaning paid part-time work holds for those students who do not have 
part-time jobs. Those students who choose not to work will have different "experiences" of 
part-time work than t~ose who wish to work but have been unable to find a job. 
A review of the IHerature (see Chapter 2, p. 11) showed that secondary students have 
diverse and shared experiences with part-time work, in the workplace or in their attempts to 
find a part-time job. studies (Kablaoui & Pautler, 1991; Ashendon, 1990; Nolan & Hagen, 
1989; Cornish & Coventry, 1984) found that differences in the participation rates of 
secondary students in part-time work were, in part, attributable to gender, minority status, 
academic performance and, less conclusively, social class. Although social class was used 
to select the sample for several studies (Green, 1990; Wilson, Wyn, Reede111 & Waack, 
1987; Reede111, 1986; Cornish & Coventry, 1984), Ashenden (1990) found that comparison of 
participation rates amongst studies was inconclusive because of differences In the definition 
of the term social class. 
Researchers did not suggest why there might be differences amOI;Qst students from different 
social classes. It may be that students from different social classes have different views 
about part-time work. Green {1990) conducted his research so as to investigate the attitudes 
to part-time work which were held by a group of middle class American secondary students. 
Using Greel.'3 assumption that student decisions about part-time work are related to their 
attitudes about part-time work, the results of other researchers such as Hobbs and Grant 
(1990), Nolan and Hagen (1989) and Wilson et ai (1987) were also studied to gain an insight 
into the attitudes, perceptions and opinions which different groups of students held about 
part-time work. (See p. 9 for a definition of the terms attitudes, perceptions and opinions.) 
As the various sample populations were each selected by different criteria, ft was not 
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possible to make comparisons amongst these studies. Little Australian research was found 
which enabled comparison of the patterns in the attitudes, perceptions and opinions about 
part-time held by students from different socio-economic groups. 
Significance ofthe Study 
KnOWledge and urnlerstanding aboui the ol!Hudes, pen:eptions and opinions on which 
stUdents base their decisions aboui paid pert-time wort< and through which they interpret 
their experiences of engaging or not In pert-fime wort<, has the potential to be used by 
educators:-
1. as primary data tor social analysis of the adolescent wor'Kplace, 
2. tor skill ldentincatlon and documentation in student portfOlios, 
3. for skill identification and support of students who wish to find part-time wort< bui have 
been unsuccessful, 
4. as class or school project topics for investigation, 
5. tor school level curriculum innovation, 
6. tor classroom level cuiTiculum Innovation, and 
7. as a school limetabiing factor. 
Purpose of the Study 
The purpose of this study was to detennine Whether there were differences in the attitudes, 
pen:eptions and opinions aboui peid part-lime wort< which were held by secondary stUdents 
from different socio-economic groups, as defined by Kannel (cHed in Ross, Farish & French, 
1985). (See pege 8 for the definHion of socio-economic status which was used to select the 
sample tor this study.) 
r 
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studem& were surveyed on :-
' participation In the paid part-time labour force, 
a strdtegies used to find a part-time job, 
11 use of the wage from their part-time job, 
a the benefitS of part-time wort, 
a the disadvantages or part-lime work, 
' whether having a part~lme job Influenced their decisions about post compulsoJY 
sohooling, 
a participation in career education programmes, and 
' tllelr desire for suggested relationships between sohool and psrt-tlme work. 
Year 11 stUdents were chosen as subjects as H was thought that they would have less 
llmHatlons on their choices about part-time work. H was tliought that Year 10 stUdents would 
more likely ba younger tllan tile age where they would easily engage In part-time work and 
Year 12 stUdents would more likely ba affected by stUdy commHments. AHhough there Is 
disagreement from other researchers (Hobbs & Grent, 1991, p. 111), Murphy (cited in 
Ashenden, 1990, p. 1 0) found that Year 11 students were more likely to have part-time jobs. 
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Research Questions 
Research Question 1 
Is there a difference in the attitudes, perceptions and opinions about paid part-time work 
amongst Year 11 students from schools in neighbourhoods of different socio--economic 
status? 
SubsidiarY Research Questions 
Is thotre a dlfference:-
1.1 in the reasons given for seeking part-time work, 
1.2 In the gains thought to come from part-time work, 
1.3 in the disadvantages thought to come from part-time work, 
1.4 In the use of the wage from part-time work, 
1.5 In the type of job seardl strategies used, 
1.6 in the reasons given for not having a part-time job, 
1. 7 in whether part-time work influences decisions about completion of post-compulsory 
schooling: 
1.8 In the hours per week worked in a part-time job, 
amongst Year 11 students from schools in neighbourhoods of dlffere1rt socio-economic 
status. 
Research Question 2 
Is there a difference In the atlttudes, perceptions and opinions about a school and part-time 
work relationship amongst Year 11 students from schools in neighbourhoods of different 
socio--economic status. 
Research Question 3 
Is there a difference in the strategies to find part-time work used by Year 11 students from 
schools in different socio-economic neighbourhoods who have or have not participated in 
Vocational Education or Work Studies classes? 
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Umitations 
!!nit or AnolvRis 
Generalisation of the results of this study must take into consideration that the sample 
population was not obtained by random selection. As the stUdent sample comprised intact 
classes within a particular school population, the students would be grouped in some way, by 
academic status or subject choice, and the resuhs should be generalised only to like classes 
in like schools. 
G!Oaraphlc L-ocation 
The schools selected were in the southern area of Perth. These neighboumoods may have 
differing characteristics to other regions of Perth which may influence the resuHs. The 
characteristics of those neighboumoods selected may diller from similar nolghboumoods In 
other cities or regions of Western Australia or Australia. These differences may influence the 
results. 
Sfmpll! Desc!lo!lon 
Ell!n!cjty. 
No data were collected to det•nnlne the ethnici!y of individuals within the sample. 
Previous studies have suggested that minority groups are less likely to pa!liclpale in 
part-time worlt. This stUdy did not consider the impact of minOrity status aHhough some 
of the schools inclUded minority groups in their population. 
Gen!fer. 
Gender balance was not considered in this stUdy aHhough previous studies have 
suggested that there are differences in pa!liclpation rates and in the meaning of part-
time wort according to gender Which may have influenced the resuHs of thisstudy. 
Academic Achievement. 
Previous studies have suggested that the decisions Which students make about pakt 
part-t:me work may be related to differences in academic achievement levels. The 
sample for this study was selected In a manner to avoid a sample skewed by academic 
factors, however the Impact of different a eadem;~ HC..,ievement levels was not stUdied. 
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Absentees From the Sample. 
Severai_WorX Studies students were absent on the days when the questionnaires 
were administered. It is possible that their attHudes, perceptions and opinions may 
have provided a different balance to the findings of this report. 
Definition of Terms 
Socio-economic status 
In this stUdy the soci<>-economlc status of the school nelghbourllood, rather than that of the 
family of the individual student, was used to select the sample as Kannel (ciled In Ross, 
Farish & French, 1985, p. 2) found that "the Influence of the neighbourllood, as an extension 
of the family" had a greater Impact on the values and actions of the child than did home 
background. 
The Australian Bumau of statistics states that "a large body of researoh exists which 
Indicates that differences in occupation structure tend to reflect differences in the 
soci<>-economlc status of suburl>s". (ABS Cat. No. 2501.5, 1988, p. 4). Therefore, In this 
study, H was assumed that there would be shared cuHural and social values within the 
population of a suburb of a particular socio-economic status, as defined by the latest 
available census data in Perth: a social atlas. 
Soclo~conomlc NeiGhbourhood fSENl - Hiah. Middle and Low 
The acronym SEN is the abbreviation used when referring to High, Middle or Low 
soci<>-economic neighbourlloods (SEN). 
Part-Time Wor!! 
For this study, part-time work included any paid work undertaken outside of school hours for 
an employer. It did not include work experience organised by the school or odd jobs 
undertaken for the family for pocket money. 
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Worker 
In this study, the tenn worker Is used to refer to those students who had a paid part-lime job 
during 1992 or 1993. 
Non-worker 
In this study, the tenn non~worker is used to refer to those students who did not have a paid 
part-time job during 1992 or 1993. 
Attitudes. perceptions and opinions 
Psychological tests were not used in this study to determine student attitudes to part.time 
work. The use of thetenn aHHudes Is based on Green's (1990) finding that student decisions 
about part-lime worl< indicated the aHHude which they had about part-lime work (see 
Uterature Review, page 11 ). The Oxford dictionary definHion of aHHudes is a "seHied 
opinion or way of thinking and behaviour reflecting this". Therefore perceptions and opj1;~ons, 
as behaviours related to attitudr3s, were included as separate but closely related tei'ms in the 
study. The Oxford dictionary definition of perception is the "intuitive recognition of a truth, 
aesthetic quality, etc". The Oxford dictionary definition of opinion is "what one thinks about a 
particular topic or question" (Oxton! Complete Won!flnder, 1993). As the study progressed, 
it became apparent that tila attliudes of the students were of most concern and so the terms 
attitudes, perceptions and opinions were used Interchangeably. 
Summary of Chapter 1 
Part-time work plays an increasingly important role in the lives of secondary students. It is 
important for educators to have an understanding of the needs of students from different 
soclo.economic sub-groups in order to provide an education which will support and enhance 
the school and work mles of the students. Green (1990) found that the needs of a student 
influenced their attitude tl') part-time work and that this in tum influenced their decisions 
about part-time work. By sLweying students from high, middle and low SENs about the 
decisions they made regardlniJ part-time work, this study seeks to determine whether there 
10 
ere differences in the att~udes, perceptions end opinions amongst the students from 
different socio-economic neighboumoods. 
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CtiAf- fER 2. REVIEW OF LITERATURE 
Introduction 
Previous research findings (Wirtz, Rohrbeck, Chamer & Fraser, 1988; Hobbs & Grant, 1991) 
suggested that social and situational factors affect~ student participation in part·time work 
and Influenced the:r decisions about whether or not to engage In part-time work. In particular, 
several researchers (Ashenden, 1990; Kabla01•.i & Pautler, 1991; Cornish & Covent!}', 1984) 
found that the socJal class or socio-economic status of the student might affect the extent to 
which particular groups participated in part·time wori<. Research by Green (1990). Reedars 
(1986) and Hobbs and Grant (1991) suggested that lhe values of lhe social class to which 
the student belonged would influence the decisions which the students made about part-time 
work. However, these fint:fings, throligh comparison amongst studies, were inconclusive as 
researchers used different means, such as school type, socio-economic status and type of 
neighbourhood to define social class. 
Some researchers (Ashenden, 1990; Kablaoui & Pautler, 1:.91) suggested that there were 
differences amongst the social groups and their experiences with part-time work. However, 
comparisons of the reseanch by Groen (1990), Reeders (1986) and Wilson el •J. (1987) 
showed that students from different social groups also had common reasons for having or 
not having a part·lime job. Green (1990) staled thai the needs of the student influen.OO the 
student's aHHudes and opinions about part-lime wori<. He further concluded that these 
attitudes and opinions influenced the decisions which the student made about part8 time 
work. Therefore, ahhough there are differences amongst the social groups, the common 
reasons which students have for working or not working suggest there may also be shared 
attHudes about part·time work amongst the different social groups. 
Analysis of this research invites questioning of whether there are differences in the attitudes, 
perreptions and opinions about paid part-lime worl< held by secondal}' students from 
different social groups which may affect their decisions about part8 time work. This review of 
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the IHerature provides details of the factors which might impact on S:udents and their 
decisions about pa1Nime work. In particular it focuses on the findings of studies which have 
included quaiHalive methods to gather data about part-lime well< from secondary students 
who are from different social groups. 
General Literature on Paid Part· Time Worlc and Full· Time Secondary Students. 
~on Patterns in Ptrt-Time Work 
Reviews of Australian and overseas studies by Ashenden (1990) and Kab/aoui and Pautler 
(1991) concluded that, aHhough secondary students of many types participated in part·time 
work, the available jobs were nol shared or sought proportionately. This supported earlier 
research by Cornish and Coventry (1984, p. 5) who suggested that student P•rtlcipation in 
part·lime wor1< would be affected by "family, school and social paychological differences". 
More specifically, other studies (Ashenden, 1990; Nolan & Hagen, 1989; Wirtz et at. 1988; 
Reeders, 1988; Cornish & Coventry, 1984; McNeil, 1984) found that gender, mlnortty status, 
socio-economic status and academic achievement were factors which affected student 
participation in paid part-time wor1<. The findings about these factors are discussed below. 
Tbe Effect of Gender 
Au&1ralian studies (Ash end en, 1990; Reed•;s, 1~88) disagreed about the effect of gender on 
participation In part·lime wor1<. Reeders' (1988, p. 32) analysis of data from stUdies by 
Greenberger et at. (1982), O'Neil and Bosio (1982) and Coventry et al. (1984) found that 
more boys than girts had part-time jobs. Ashenden (1990, p. 12) ciled a study by Dalziel 
(1989) which supported this finding but also ciled ABS data (ABS Cat No 62030.0) which 
found that more girls than boys worked. 
The Effect cl Academic Achievemgnt 
Several studies (Nolan & Hagen, 1989; Wirtz et at. 1988; Cornish & Coventry, 1984) fauna 
that more high achievers than low achievers had part·time jobs. Cornish and Coventry 
(1984, p. 5) reported that stu<lents who had high aspirations and a personal sense of 
academic success were more likely to have part~time jobs than students who were less 
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confident in their ambitions and academic abilities. Those students who achieved high 
academic success and were from higher social classes also seemed more easily able to 
selectively enter and leave the part-time labour market, according to their study 
commHments (Green, 1990; Ashenden, 1990). 
The !;Ifact of Minorjty Status 
Australian and overseas studies (Nolan & Hagan, 1989; Cornish & Coventry, 1984; Kablaoul 
& Pautler, 1991) found that while students with English speaking backgrounds were more 
likely to be employed than those from other cuilural backgrounds. Nolan and Hagen (1989) 
surveyed two Melbourne schools, selected to provide a sample whlclt was representative of 
students with varying demographic, ethnic and socio-economic backgrounds. Their data 
showed that 60% of students with Australian born parents had part-time jobs compared to 
35.45% of students whose Jl'lrents were born In Southern Europe or South East Asia (Nolan 
& Hagen, 1989, p. 9). Studies by D'Amico (1984), Gottfredson (1984), Borus (1963) and 
Lewi .. Epsteln (1981) (cited in Kablaoui & Pautler, 1991, p. 199) found that, ailhough 
students from many ethnic groups participated In part-time wort<, w/1He students were more 
likely to have part-time jobs than Hispanic or black students. 
The Effect gf Socio..economic Background 
There was disagreement about the effect which the socio-economic background of the 
student had on their engagement in part-time wort<. Ashenden (1990) concluded that a lack 
of consistency amongst researchers, in the criteria used to detennine social dass or 
socio-economic status, made il difficuH ·to compare the results of different studies. The 
results of the following studies demonstrated the differences in the use of tenns and In the 
findings amongst researclters. Kablaoul and Pautler (1991, p. 200) reviewed several 
American studies and conduded that students from middle income families were more likely 
to have part-time jobs than those from famines with a low or high income. However, an 
Australian study by Cornish and Coventry (1984, p. 5) concluded that students from a high 
socio-economic family were more likely to work than those from a middle or low 
socio-economic family. Another Australian study by Dalziel (cited In Ashenden, 1990, p. 12) 
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found that students from wealthy suburbs were more likely to have part-time jobs than 
students from working class suburbs. 
Part-Time Wot'k and its Relationship With Oecisiops 
About Completing Post-Compulsory Schooling 
strudural changes in the labour market have supported part-time work for secondary 
students atthough, as has been shown, the jobs available may not be shared evenly. Wilson 
et al. (1987, p. 2) suggested that many students, who might previously have entered the 
full-time labour mar1<et after completing Year 10, were now continuing on to post-compulsory 
schooling but were taking parHime jobs. If this is so, some of those students who have been 
unsuccessful in finding a part-time job may also be more likely to complete post-compulsory 
schooling were they to find a part-time job. career educators would benerrt from lnfonnation 
about such sub-groups and their educational and wor1< related needs. This would require an 
awareness of the role which parHime work plays in the lives of secondary students and an 
understa"ding of the atiHudes and opinions which they hold about any possible relationships 
between school and part-time work. 
The Effects of Part-Time Work on Secondary Students 
Researchers (Ashenden, 1990; Kablaoui & Pautler, t991) have inveStigated the effects 
Which part-time work had on the education and socialisation of the student. A review of past 
American research, by Kablaoui and PauUer (1991), revealed that posHive, and possibly 
negative, effects were attributed to participation in part·time work. It was generally agreed Jn 
these studies that the most significant and positive outcome was the development of social 
skills such as self confidence, responsibility, communication and the maturity that came with 
financial independence. Negative outcomes were also attributed to part·time work by some 
researchers (cited in Kablaoul & Pautler, 1991, p. 205) who found that having a part-time 
Job could lead students away from school, family and social activities and towards delinquent 
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activHies. However, an Australian study by Murphy (cited In Nolan and Hagen, 1989, p. 6) 
found that school perfonnance was not significantly affected by having a part-time job. 
Negative outcomes were linked to those students who worked very long hours (Kablaoui & 
Pautler, 1991, p. 201). Ashenden (1990, p. 15) pointed out that Australian students differed 
from American students in the average number of hours per week that they worked in 
part-time jobs. The Australian student was found to work an average of 9 hours per week, 
approximately half the average hours per week of the American student. Hobbs and Grant 
(1991, p. 45), in their study of Queensland students and part-time wor1<, found that students 
who worked more than ten hours per week in a part-time job, exceeding the Australian 
average, were more likely to have problems meeting their school and study commitments. 
Nolan and Hagen (1989, p. 22) concluded that students wllh part-time jobs were still able to 
"lead a reasonably extensive social and recreational life" but that they needed to actively 
organise their lives, and were doing so, for this to happen. 
Literature on Previous Findings About the Meaning of 
Paid Part-Time Work to Full-Time Secondary Studen1s 
The fact that students are prepared to actively plan their lives to meet work, school and 
social needs indicates that part-time work plays an important role in the lives of many 
secondary students. Researchers, such as Hobbs and Grant (1991), Green (1990), Wirtz et 
al. (1988) and Benyman and Schneider (1982), sought to find out why part-time wor1< was 
important to secondary students. In these separate studies, the populations from which the 
samples were drawn were a particular social class, type of school or geographic region. 
Comparison of the resuHs of these studies showed that. across all student types, there 
seemed to be a consistent range of reasons given for decisions about participation in 
part-time work. Wrthin this range, student's decisions appeared to be influenced by cultural 
values or by the localised limitations of their residential neighbourhood. 
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The Influence of So::ial and Situational Factoro 
Wirtz et a/. (1988} found that social circumstancos or values were influential in the decision 
making of secondary students and in the attitudes Which they had about part-time work. Most 
researchers (Kab/aoul & PaL•tler, 1991, p. 203; Ashenden, 1990, p. 9) agreed that secondary 
students primarily decided to take a part-time job so as to earn money. However Wirtz et 
al. (1988, p. 10) discovered a wider range of reasons, such as planning for educa~ional 
expenses and providing family support, when he asked students why they wanted money. 
Wirtz et al. (1988) sugg9sted that social factors of minortty status and socioeconomic level 
would be more likely to impact on a need for financial security whereas situational factors 
such as an academic or vocational priority would impact on a need for savings or tor 
developing wort< skills (Wirtz eta/., 1988, p. 4). 
The Influence of Geographic Factors and Neighbourhood Values 
Further evidence of the effect of situational and possibly social factors on secondary 
students and their participation In part-time wort< was discovered by Hobbs and Grant (1991). 
Their findings indicated the Influence of geographic fadms and of group values on students 
and their participation In part-time wort<. Hobbs and Grant (1991) conducted case studies of 
12 Queensland Government schools which provided a cross section of geographic location, 
principal employment type and general employment patterns. The Year 11 and 12 
populations of these schools were surveyed on why they wort<ed in part-time jobs or why 
they did not wort<. 
Hobbs and Grant (1991, p. 15) found that localised limitations of a lack of part-lime jobs or a 
lack of public transport meant that some students did not work. Another finding suggested 
that differences in group values Influenced students' decisions about part-time work. After 
analysing responses to find the most frequently given reason for not working, other than 
localised limitations, three schools were found to differ from the majority. The most frequent 
responses for these schools were based on family values. The student populations of two of 
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the schools gave lack of parental pennlsslon as their most frequent reason for not working. 
The third school, again reflecting parental control, claimed that family commitments 
prevented them from taking parHime work. The students from this school also most 
frequently claimed that a lack or work experience prevented them from having a part-fime 
job (Hobbs and Grant, 1991, p. 17). 
The schools studied by Hobbs and Grant (1991) were located in nelghboulltoods which were 
geographically different. It may be hypothesised that !he factors which influenced !he 
decisions about part-time work for each school population might have similarities or 
differences depending on the social values or labour market circumstances of the 
neighboulflood in which the relevant school was localed. Hobbs and Grant (1991) do not 
describe the student populations so it is not possible to detennine the social factors which 
may have influenced the decisions of these groups of students. 
Methods Used in P!Jvloys Research 
Quatilatiye Rtsearch 
To gain a greater understanding of the factors which Influenced students in their decisions 
about part-time wcrk, some researchers designed qualitative studies which provided for 
more In-depth individual data to be gathered. Green (1990), Reeders (1988) and Wilson et 
al. (1987) were among those who sought to ga•her qualitative data about ihe attnudes, 
peroeptions and opinions which secondary students held about paid part-time worl<. Case 
studies or surveys combined with intervlev;s were used to gather Information about the 
social, occupational and educational significance of part~time worl< to Individual students. 
Reeders (1986) used case study methods to gather data from 45 predominantly wcrl<ing 
class male students. He noted that the interview material was most useful for providing 
illustrative quotations because of the difflcuHy in making generalisations from the transcrtpts 
(Reeders, 1986, p. 32). Wilson et al. (1987) chose case studies or 24 students, selected to 
be representative of gender, ethnlclty and school type available in the Melbourne region. 
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The parents and teachers of the students were also interviewed. Their responses were used 
to confirm student perceptions of part-time work or to provide contrasting opinions. For 
example, Wilson et al. (1987, p. 9) reported the perception of a student from a private 
school, Which was confirmed by comments from an interview with parents from that school, 
that part-lime work led to a broadened view of life by offering the opportunHy of mixing with 
a more diverse range of people thar. was possible for the student in their home or school life. 
Trianeulation of Data 
Jick (1979, p. 603) referred to this muRiple perspective as triangulation o · :ata staling that 
"triangulation may be used not only to examine the same phenomenon from multiple 
perspectives but also to enrich our understanding by allowing for new or deeper dimensions 
to emerge". 
Batween Methods Triangulation of Data 
Denzin (cited in Jick, 1979, p. 602) described another kind of triangulation as the "between 
methods" type, when "two or more distinct methods are found to be congruent and yield 
comparable data". This fonn of triangulation is often achieved within one study by gathering 
data through questionnaires and semi-structured interviews. Caruthers (1990, p. 66) found 
that data gathered through a questionnaire was validated and further illuminated by the data 
which was gathered from a very small sample through semi--structured interviews. 
Green's Study 
Green (1990) chose the combination of questionnaire and semi·structured Interview to 
conduct his study of 136 senior students from a school with a predominantly middle class 
population. The questionnaire was used to gather statistical data while the interview was 
used to gather qualttative data. Green (1990, p. 427) quoted Lofland and Lofland's (1984) 
description of the semi·structured interview as a "guided conversation Whose goal is to elicit 
from the interviewee detailed materials that can be used in qualitative analysis". The 
Interview schedule was guided by a conceptual framework, developed by Green, which 
defined the social contexts of part-time employment for his sample of secondary students. 
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This conceptual framework was also used as an initial set of data categories for the data 
reduction stage of data analysis. 
Comparison of the Literature About Part-Time Work and Social Class 
American Middle Class Students - Workers and Non~Wortc:ers 
Green's (1990) study of 138 American middle class students supported the Idea that 
situational factors would impact on the decisions which secondary students made about part-
time wor1<. Green's (1990) analysis of student decisions showed that the needs of the 
student, created by situational factors, influenced the attitudes and opinions which the 
student held about part-titne work. The attitudes and opinions, in tum, Influenced the 
decisions which the student made about part-time worl<. Green (1990) found that four 
categories of students participated in part-time wor1<. One group of students were ready to 
move on to full-time employment and an adult life with family commitments. A second 
group had strong interests in academic and extracurricular acr.ivities but felt that part-time 
wolk was a useful tim~structuring element in their lives. The third gmup used part-time 
wor1< for social exploratloQ of lhe wor1<p/ace and to meet a wider range of people. The last 
group were simply interested in the material benefit,, which were possible through their part-
lime wor1< earnings (Green, 1990, p. 429). 
Green (1990) also identified two categories of non-working students. The first group were 
commftted to academic and extracunicular activities and chose not to work. The second 
group, simi/arlo the two groups identified by Hobbs and Grant (1991, p. 17), Wished to worl< 
butdld not have parental pennlssion (Green, 1990, p. 430). 
From analysis of the different attitudes and opinions about part-iime work wt\i(.f t were 
revealed, Green (1990, p. 432) concluded that these students were all exhiMing variations 
of an American middle class wor1< ethic. This suggestec1 that the popUlation of this school 
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were influenced by the values of the neighbourhood which was made up of predominantly 
middle class families. 
Shared Values With Various Australian Socjal Classes 
However, the studies by Hobbs and Grant (1991), Wilson et al. (1987) and Reeders (1988), 
found that Australian students, who were not necessarily middle class, gave a similar range 
of reasons for working or not working to those given by the middle class group which were 
surveyed by Green {1990). For example, those students from Green's study who sought 
wor1t experience which would lead to full time employment were reflected in Reeders' (1986) 
Australian study of wor1dng class male students. Reeders found that these students believed 
that part-time work gave them the opportunity to Jearn skills, make contacts and prove 
themselves worthy of an apprenticeship or full time job (Reeders, 1986, p. 33). Wilson et al. 
(1987) interviewed other unclassified students who offered reasons for working which were 
consistent with a category determined by Green (1990). The findings of Wilson et al. (1987, 
p. 5) supported Green's conclusion that, for some students, part~time work met their desire 
for material acquisitions and, for others, a desire to structure time or learn time management 
skills. 
There also seemed to be shared values amongst the non~working students from different 
social groups. Hobbs and Grant (1991, p. 131) found, by surveying the non-wortdng students 
from each of the 12 schools in their sample, that 25% - 30% of non-wor1tlng students in 
most of the schools were "committed non~workers". As Green (1990) also round, this group 
of students preferred to spend their time on academic or leisure activities. This suggests that 
these students, from backgrounds which may be different or similar, shared values 
irrespective of their backgrounds. 
Differences Amongst Various Social Classes 
There were also apparent differences amongst the groups. Green's (1990) research, and 
findings by Benyman and Schneider (1982), Dff"Jred evidenca of a contrast in the job search 
skills of some students. Green (1990, p. 430) identified a group of students, from his middle 
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class sample, who worked selectively according to their academic and recreational priortties. 
These students seemed to have a clear understanding of the labour market and to make use 
of that knowledge. In contrast, Benyman & Schneider (1982) found that, in their sample, a 
large number or students not involved in part-time work claimed that this was because they 
did not know how to find a job. It was not possible to compare these two groups, to identify 
the social or situational factors which may have been present, as little infonnation was 
available about the sample in Berryman and Schneider's study. It would also be helpful to 
know whether the studerns from each group had participated in any vocational education 
classes. 
Summary of the Literature About Part-Time Work 
and Full-Time Secondary Students 
AHhough students ot ail types engage in part-lime work, there is evidence to suggest that 
rates of participation are affected by social and situational factors such as gender, minority 
status, academic perfonnance and, less concJusively, socio-economic status. 
The most significant and posHive outcome of part-time work tor full-time students was the 
development of social skills such as self confidence, responsibility, communication skills and 
the maturity which came with financJal independence. Some researchers believed that 
negative outcomes could result from part-time work atthough this was linked to those 
students who worked excessively long hours. 
It was generally agreed by researchers that money was the primary reason Why secondary 
students sought part-lime jobs. Student responses indicated that the money might be used 
for personal or luxury spending, for saving or to help support the family. Some students also 
valued the work experience and skills which came from part-time work and recognised the 
resuHant personal development. 
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The most common reasons given for not working were a commitment to study, sport or 
adolescent pursuits. There were also students who wished to work but for a number of 
reasons were unable. These students did not have parental permission, were unable to find a 
job or did not have transport to the workplace. Other reasons suggested a laCk or confidence 
or skills In the student. 
Whatever the reasons that students gave for the decisions they made about part~time work, 
it was apparent that social and situational factors \'Jere important because of their influence 
on the attHudes, perceptions and opinions which seoondary students held about paid 
part-time wort<. The reports from the studies of Hobbs and Grant (1991) and Dalziel (chad In 
Ashenden, 1990) suggested that the decisions which students made might be influenced by 
factors within the school neighboumood. While previous research offered a range of reasons 
which students gave for participation or non-participation in part..fime work, it did not offer 
clear findings about the reasons for some apparent differences in participation rates between 
the soclo..economic groups. The purpose of this study is to determine, through quantitative 
and quantallve methods, whether there are differences in the attitudes, parceptlons and 
opinions about part-time work which are held by students from different socio-economic 
nelghboumoods. 
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Graphic Conceptual Framework 
Reasons for participation or non-participation in part-time work by secondary students, 
based on resean:h by Hobbs & Grant (1991), Green (1990) and Benyman & Schneider 
(1982). 
Students may seek part-time work to:-
., earn money for· personal use 
- helping with family expenses 
- entertainment 
·saving 
• future education expenses 
o develop wort< s~lls 
" gain work experience 
" get a reference 
o meet a wide range of people 
a make contads for future jobs 
a secure an a~prenticeship 
Students may not seek paid part..fime work because:-
0 they give pfiority to schoolwor1< 
0 sport is more important 
0 they have too many family commitments 
0 the parents won't give permission 
0 they have no transport to the workplace 
0 they Jack the confidence to apply for a job 
0 they prefer to have free time 
0 they don' think they are skilled enough 
(Framework continues> 
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Graphic Conceptual Framework (continued) 
Students may seek paid part-time work but be unsuccessful in their job search 
because:-
11 they have poor job search skills 
11 there is a shortage of part~time jobs 
" they lack confidence 
Research findings about patterns of participation in part-time work for secondary 
students from different socio-economic groups 
a Students from middle income families are more likely to have a part~time job than 
students from high or low income families (Kablaoul & Pautler, 1991). 
a Students from high income families are more likely to have a part.time job than 
students from low or middle income families (Cornish & Coventry, 1984). 
a Students from wealthy suburbs are more likely to have a part~time job than siudents 
from working ctass suburbs (Dalziel, cited in Ashenden, 1990). 
" Students who maintain high academic results and are from wealthier families are more 
easily able to selectively enter and leave the part-time labour market (Green, 1990; 
Ashenden, 1990) 
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CHAPTER 3. METHOD OF THE STUDY 
Design of the Study 
This study was designed to survey a sample population of Year 11 students, drawn equally 
from neighbourhoods of high, middle and tow socio-economic status. The purpose of the 
study was to gather data regarding the attitudes, perceptions and opinions about part-time 
work held by some Year 11 students to determine whether there were differences amongst 
the students from high, middle and low SENs. 
Quantitative and qualitative approaches of data collection, ~hrough questionnaire and 
semi-structured interview, were used to achieve the "between methods" triangulation as 
described by Denzln (cited in Jick, 1979, p. 602) and advocated by Carruthers (1990, p. 66). 
(Sea Chapter 2. Uerature Review, p.1B). 
Description of the Population Sample 
The School Sample 
The schools were selected from the southern metropolitan area. The socio-economic status 
of each secondary school neighbourhood in the southern metropolitan area was Identified 
using Census 81 and Census 86 data in Perth: a social atlas. Six schools were selected: 
two in high socio-economic neighbourfloods, two in middle socio-economic neighbourhoods 
and two in low socio-economic neighbourhoods. The Priority Schools Program List from the 
Ministry of Education was used as a guide for the selection of two schools from low 
socio-economic neighbourhoods. 
Schools in Low Socio-Economic Neighbourhoods 
School1 -The school population, transient in nature, is in the 800- 850 range. The majority 
of the student population is of first or second generation British migrant background. There is 
a high level of socio-economic disadvantage shown in the school population, and in the local 
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community, Which also has high revels of unemployment. students commonly live in state 
housing or rental properties. 
School 2 - The school population is approximately 730, including a small minority of 
students from areas outside of the school neighbourhood. Approximately 30% of students 
are from low income families. There is a mix of students Who live in state housing, rental or 
private properties. The community is strongly muHicultuml, as is the school population. 
Schools In Middle Socio-Economic Neighbourhoods 
School 3 - The school population is approximately 1220. The students are from the older 
housing areas or the weaHhier new suburbs. There is a small minority of students of Asian 
background. The neighbourhood is in the upper middle socio-economic range. 
School4- The school population Is approximately 1100 students. There is a mix of students 
from state housing and private properties. The majority ot'students are Australian born with a 
small minority who are from the UnHed Kingdom. The neighbourhood suffers a very high 
unemployment rate and is in the rower middle socio-economic range. 
Schools in Hiah Socio-Economic Neighbourhoods 
SchoolS- The school population is approximately 1200 and is mainly Austrellan bom wHh a 
small minortty of Asian born st-..dents and students of Asian descent. Most families Jive in the 
weaHhler private housing areas. 
School 6- The school population is approximately 1400 and Is strongly muHicuHural. A 
significant number of students are Asian born. Most families live in the wealthier private 
housing areas. 
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The Smdenl Sample 
Each school was askad to grant access to a TEE English class or a Horizontal Form class so 
as to avoid a sample which was skewed by academic Interest or ability. It was necessary to 
compromise with some schools because of the low class numbers available natumlly or 
because of excursions. A minimum of 22 was set for a final sample size in each school, 
aHhough a lesser number was accepted for Schools 4 and 5 because of their poor return 
rate of consent forms. The composHion of the final sample is shown in Tabie1. 
Table1 
Composl!jon of the Final Student Sample per SEN 
SEN N Clalsea aelected 
l.4w 
Schooi1 26 1 TEE English, 1 Senior English 
Schooi2 27 1 Foundation Mathematics 
Middle 
Schooi3 23 2 TEE English 
School4 16 2 TEE English 
High 
SchoolS 18 2 HoriZontal Fonn 
SchoolS 23 2 TEE English 
The Interview Sample 
TWelve students, two working and M:~ non-.woridng stUdents from each SEN, were randomly 
selected from those students who had given pennlsslon to be 1terviewed. This group of 
students comprisad 5 workers and 12 non-workers in the Low SEN, 15 workers and 12 
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non-workers in the Middle SEN and 9 wor1<ers and 10 non-workers in the High SEN. Gender 
balance was not considered. 
Data-Galharing Instruments 
The Questionnaire 
A branching questionnaire was developed from the prenminary range of opinions and 
pen:eptlons which had been galh•red from the Jnerature regarding secondary stUdents and 
their relationships wnh paid part-lime work (see Appendix A • Trial Questionnaire and 
Appendix B - Questionnaire). The questionnaire was used to assess, in the sample 
population, the level of agreement with, or level of Importance of, given items related to 
part-time work, or the frequency of spending of the part-time wage on given items and to 
establish the range of opinions held wnhin this population. Provision was made for 
unanticipated responses in each question with an Other category of response. 
All students were asked biographical questions in Section 1. They were then directed to a 
section for worf<ing stUdents If they had worked In 1992 or 1993 or to a section for 
non-working stUdents if they had not held a job during this period. StUdents were 
questioned on several aspects of part-time work and asked to respond using 5 point Ukert 
Scales. The responses indicated the importance to the student of given items In the 
questionnaire or the student's level of agreement with given items in the questionnaire. The 
verDa! anchors in the scare used to assess the Importance to a student of given items In the 
questionnaire were verv imoortant, Jmoortant. unsure, not yerv imoortant and not imnortant. 
The verbal anchors used to assess a student's level of agreement with given Hems in the 
questionnaire were strongly agree, agree, ynsure, disagree and strongly disagree. The 
verbal anchors used to assess the spending of the part·time wage were always, sometimes, 
unsure, hardly ever and not at all. Anderson (1990, p. 212) recommended the use of a 
neutral position so as to encourage a more complete response rate for each question. 
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Each questionnaire had a detachable slip on which the student recorded their name, section 
of the q1.1sstionnaire which was answered and whether they had given permission to 00 
Interviewed. This slip was collected separately, to preserve confldentialiey, and used to 
stratify and randomly draw the interview sample (see Appendix C). 
The tnl!f:yl!!f 
Following an initial analysis of the questionnaire responses, a semJ..structured interview 
schedule was developed for those students who were woflteiS (see Appendix D) and another 
for those who were non-workers (see Appendix E). Common questions and questions 
relevant to the wollting status of the student were asked of each student. Prompt or probing 
questions were included where appropriate. 
Procedure 
Developing the Questionnaire 
Previous studlas (Hobbs & Grent, 1991; Nolan & Hagen, 1989; Wilson et at, 1987; ReedeiS, 
1988) of secondary students and their relationships with paid part-time wollt have pointed 
out a range of aHHudes and opinions which the students hoid about part-time wollt. These 
were used as a preliminary set of responses to guide Informal discussions, Individually and 
In twos and threes, with a small group of 6 Year 11 students. These studeJJ~:i came from a 
range of neighbourhoods which were similar tc the range in the sample. The discussions 
were used to determine appropriate language and to test the completeness of the 
preliminary range of opinions. During the time when the discussions were held, the 
researcher developed a questionnaire based on the range of opinions drawn from the 
literature and guided by the language and responses of the small group of students. This 
strategy was recommended by Ma!Shali & Duignan (cited in McPheiSOn, t987, p. 128). In 
particular, the strategy of using the knowledge and language of the small group of students 
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helped guard against ir~appropriate terminology which may have caused invalid responses. 
The questionnaire was then trialled on the small group of students. Following this trial, 
changes were made to correct errors and ambiguities in the wording and instructions of the 
instrument. To address the reliability of the questionnaire, the trial instrument was shown to 
a number of research advisers for comment and recommendations. No statistical tests for 
reliability or validity were conducted. 
The questionnaire was designed so that in Section 1, all students answered 4 questions to 
determine their participation in upper and lower school career education and one question 
regarding receipt of AUSTUDY and gender of the participant. A final question In Section 1 
regarding the part-time wort< history of the student, directed respondents classified as 
wort<ers to Sactlon 2 and respondents classified as non-wort<ers to Section 3 of the 
branching questionnaire. 
Students classified as workers were asked to respond to 7 questions which asked tor details 
of the student's work times, job search strategies, current status in the part-time labour 
marl<et and whether part-time wort< had Influenced decisions about post-cOmpulsory 
schooling. Respondents were then asked to indicate the level of importance or the level of 
agreement with 47 items related to reasons for working, use of the part-time work wage, 
beliefs about part-time wort<, relationships between school and part-time wort< and the 
advantages and disadvantages of part-time work. 
students classified as non-workers were asked questions which stratified respondents into 
those who were actively seeking part-time work and those who were not. Job seekers were 
questioned on their job search strategies and reasons for wanting a part-time job. All 
students classified as non-workers then responded to 28 items related to reasons for not 
having a part-time job, beliefs about part-time work and relationships between school and 
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part-time work. The Hems In Section 2 and 3 related to reasons for working, belle's about 
part-time work and relationships between school ana: part-time work were duplir.r.ded. 
Triallina the Questionnaire 
The questionnaire was trialled on a separate Year 11 Wor1<. Studies class of 14 students to 
further test Hs validity and reliability. Following a brief introduction to the crass by the 
researcher, information letters to the parent and student (see Appendix F) and 
parent/stUdent consent forms (see Appen<fox G) were distributed to the students. Two days 
later, the questionnaire was administered. The questionnaires were not coded and the 
procedure took 30 minutes. 
Following analysis of the responses from the trial class, some instructions within the 
questionnaire were clarified and further responses were added to some questions. A ranking 
scale in the question regarding the use of part-time wages was changed to a Likert scale as 
this gave a clearer Indication of how students used their wDges (see Appendixes A & B). 
Developing the Interview Questions 
Questionnaire responses were tallied in Likert Scale categories per item and per SEN. 
Additional wrttten comments in the questionnaire were categorised and recorded. Interview 
question~ were developed to gain infom•ation about the current part-time employment status 
of the student, to give the student an opportun~y to expand on reasons for working or not 
working and to otter an opinion or perception about career education classes and the 
relationship between school and part-time work. Although some common questions were 
asked, separate interview schedules were used for students classified as workers and those 
classified as non-workers. In each classification. students were asked standard questions 
and Initially offered a range of responses. The language and knowledge of the small group of 
6 Year 11 stUdents and a trial of the Instrument were used to address the reliability and 
validity of the interview schedule. No statistical tests were used to test the reliability or 
validity of the Instrument. 
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Trialling the Interview Questions 
The Interview questions were trialled on the six students who were involved in the initial 
lntonnal discussions during the development of the questionnaire. During the trial, probing 
open questions were developed and used if the dialogue bef'.ame stiHed or when a point 
needed cla.rificalion or seemed worthy of further investigation. Student responses were 
recorded as spoken and paraphrased back to the student to ensure pmpef understanding by 
the researcher. The trial of the interview, using students who were similar to the 
respondents in the sample and who had contributed to the Initial development or the 
language and items in the questionnaire, attended to the validity of the Interview Instrument. 
Preparation of the Sample Schools 
The Principals of the six schools selected were telephoned to gauge their initial interest in 
the project. One school declined to participate and was replaced by a school In a similar 
socio-economic neighbourhood. The Principals were then contacted in writing (see 
Appendix H). lnfonnation packages including a sample of the student/perentlnfonnation 
leHer and consent fonn (see Appendixes I and J) and a copy of the questionnaire (see 
Appendix B) were sent to ·each school, tour weeks before the end of Tenn 3. 
Each Princip~l. when telephoned within a week of delivery of the information packages, 
offered provisional support dependent on staff members being willing to become involved In 
the project. Following staff meetings, each Principal indicated a staff member, the Head of 
Department or Year Co-ordinator, who had agreed to ad as the liaison person. A timetable 
to conduct the survey was negotiated through these people. 
Data gathering commenced in the last 2 weeks of Tenn 3 and was completed by the end of 
the second week of Tenn 4. 
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')btaininq Student and Parent Consent 
In each school, students were t1iven a student/parent information letter and consent form 
(see Appendixes I and J), a minimum of 2 days and a maximum of 4 days prior to the 
administration of the survey. The information letters were distributed by the researcher 
following a brief introduction to the class. In two schools, where it was necessary to add 
further classes in an attempt to achieve a minimum sample size, the class teacher 
distributed this second set of letters because of time constraints. 
Administering the Questionnaire 
The questionnaires were administered durtng the last 2 weeks of Tenn 3. The questionnaire 
was administered to each Intact class, or combined class, by the researcher in a classroom 
situation. Students completed the questionnaires following a brief Introduction to clarify the 
purpose and layout of the questionnaire. 
On completion of the survey, the detachable slip was removed and the slips and 
questionnaires filed separately. Each class required a maximum of 30 minutes to complete 
the process. 
Conductina the lntaMews 
On the first day of Tenn 4, schools were lnfonned by hand delivered mail of the students 
who had been selected for an interview (see Appendix K). The liaison person in each school 
was telephoned the following day and a timetable and location for the interviews was 
established. The interviews were conducted from the middle of the first week to the middle 
of the second week of Tenn 4. 
Two working students and 2 non·worklng students from each socio-economic category were 
interviewed, individually, in a 10 minute interview. Each student was interviewed at their own 
school. The inteiViews took place in a plivate room or In a private outdoor area. The 
interviewer and the respondent were comfortably seated in a semi·facing position with the 
aim of creating a relaxed atmosphere. Each student was reminded that the interview was 
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voluntary and that the student had the right to not answer any question. Student responses 
were recorded, as they wer& spoken, on to an Interview fonn. The researcher paraphrased 
the answers ba~k to the respondent to ensure clarity of understanding. Probing questions 
were used where the dialogue tattered, when further explanation was necessary or when a 
point seemed worthy of further exploration. Responses and further questions were recorded 
on an Interview fonn. AudiQ.otaplng was not used as very few students gave pennission. 
Cgnclud!ng the Dtta Gatl!ering 
Flnallettets of appreciation, advising of the completion of data gathering, were sent to each 
Principal (see Appendix H). Similar letters were also sent to the liaison person In the trial 
school (see Appendix M) and to the liaison person In each of the six schools (see Appendix 
N). 
Data Analysis Procedures 
Analysis of Questionnaire Data 
The response choices tor each item in the questionnaire were first scored as follows. Where 
a choice was to be made between ~ or .QQ. YM was scored as 1 and .QQ was scored as 2. 
Where more than one response could be given within one question, the choices were scored 
as 1, 0, 1, 0 continuously. Likert Scale respoose choices were asslgnad a score of 1 to 5. 
The choices of yerv jmoortant, strongtv aare~S and ~ were scored as 1 and the choices 
of not :moortant, stronglv dissaree and not at all were scored as 5. Data were recorded 
using a Wordstar 4.4 non document file. This record was used to tally responses per item 
per SEN. Numerical data were then converted to percentages for comparison amongst tfle 
SENs. 
Means were calculated tor each item in a Ukert Scale based on the assignment of scores 
from 1 • 5 to the response choices. Using the EOSTATS package, one way ANOVAs and 
Schefle Tests were used to Identity significant differences (P<.01) amongst the SENs. As 
ANOVAs were conducted on 131 consecutive questionnaire items, thus Increasing the 
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likelihood of a Type 1 error, the level of probability was set at .01 as a rigorous test for 
significant differences. 
Analvsis of Interview Data 
The inteiView responses were subjected to content analysis. The responses of each 
individual were summarised and categorised. The conceptual framework, derived through a 
review of the literature and used to develop the questionnaire Hems, was used to determine 
the data categories. Quotes from individual students were used to present Individual view 
points which gave greater depth to the statistical infonnatlon gathered from the 
questionnaire. 
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CHAPTER 4. RESULTS OF THE STUDY 
Summary Statement 
A bmnching questionnaire was administered to all subjects which stratified the sample into 
students who had worked in a paid part-time job during 1992 or 1993 and students who did 
not have a paid part-time job during this period. Following preliminary analysis of the 
questionnaire responses, 12 students were interviewed using a semi-structured interview 
schedule. See Chapter 3, p. 25 for a description of this sample. 
Means were calculated for each item in a Likert Scale based on an assignment of scores 
from 1 - 5 to the response choices. The scales, very imoortant, strongly agree and always 
were scored as 1 and not important, strongly disagree and not at all were scored as 5. 
Descrtptive statistical methods of ANOVA and the Scheffe Test were used to Identify 
significant differences (p<01) amongst the SENs. As multiple ANOVAS were conducted on 
the data from the questionnaire, increasing the likelihood of a Type 1 error the probability 
level was set at .01 as a rigorous test for significance. 
Importance was placed on a qualitative approach to data gathering and analysis as it was 
considered vital to observe the level of agreement or the level of importance which students 
in each SEN attributed to each item in the survey and also to obtsin individual comments to 
gain a greater depth of understanding of the data. A significant difference, (p <.001) was 
found on the following item. 
I usually use the wage from my part-time job to help the family with 
expenses (eg clothes, sports equipment). 
p=.001 Low SEN v Middle SEN (p = .001) 
Low SEN v High SEN (p = .1 08) 
Middle SEN v High SEN (p = .309) 
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The findings of this study are discussed in detail in the following Research Questions. Full 
details of the distribution of students responses, in percentages per SEN, are contained in 
Appendix P. 
Findings 
The Distribution or Workers and Non~Workers in Each SEN 
Table 2 shows the percentage of students in each SEN who were workers, non-workers and 
job--seekers. 
Table 2 
Workers. Non-workers and Part-Time Job Seekers in ea.c'rl SEN 
% of Students 
Part-time work Low Middle High 
Status n=53 n=39 n=39 
Worker 45.28 61.54 41.02 
Non-worker 54.72 38.41 58.97 
ParHime job seeker 32.08 20.51 20.51 
Comparison amongst the socio-economic groups on the distribution of workers. non-
workers and job seekers. 
The Middle SEN had the highest percentage (61.54%) of workers and the High SEN had the 
lowest percentage (41.02%) of students who were workers. The Low SEN had the highest 
percentage (32.08%) of students who were looking for a parMime job. 
Note: See Appendix 0, Table 0-1 for a full report of the percentage of workers, non~workers 
and part~time job seekers in each school in the sample. 
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Research Question 1 
Is there a difference in the attitudes, perceptions and opinions about paid part-time 
work amongst Year 11 students from schools in neighbourhoods of different 
socio-economic starus? 
Students were sUJveyed on :-
a the degree of importance which they placed on given reasons for having or not having a 
part-time job, 
11 their level of agreement with given statements about the advantages and disadvantages 
of having a part-lime job, 
" how often they spent their pay on given items, 
c the hours per week which they worked during tenn time and during school vacation, 
11 the type of job search strategies used, and 
" whether having a part-time job did or would influence their decisions about completing 
post compulsory schooling. 
The findings of Research Question 1 are detailed in the following subsidiary question reports. 
The only significant difference (p<.01) found amongst the SENs was between the Low and 
Middle SENs involving how often each group used their pay to help the family with expenses 
(p =<.001, SEN 1 and SEN 2 p = <.001) (see Subsidiary Research Question 1.4). 
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Subsidjarv Research Question 1.1 
Is there a d"lfference in the reasons given for having a part-time job amongst Year 11 
students from different socio--economic neighbourhoods? 
Table 3 
Mgns of the Importance Given to Reasons for Havina a Part-Time Job 
Mean 
RIUOM for hiving Low Middle High 
• pvtlma job SEN SEN 
0ne wav AHOVA 
SEN 
F p Slg.Dif, 
.... .... .... 
to """ """"" 1.40('*') 1.29(31) 1.311 0.394 0.676 
to meet diffefent people 2.68 2.84(31) 2.311 1.38/l 0.256 
to gain work skltla 1.11! 1.78 2.13 0.925 0.4Xl 
to work With friends :>20(4)) 3.41 3.33 0.037 0.964 
lobe Independent 1.68 2.19 1.83(23) 0.919 Q'*l3 
my parents wanted me to 40B(4l) 3.72 4.17 1.220 0.300 
to get a reference 1.96 1.81 2."' 4.007 0.021 
to fllllntlme 410('*') 4.34 3.75 2.467 0.000 
to make job contacts 2.51 2.311 3.08 1 ..... 0.170 
might lead to apprenticeship 3.02 3.23 4.17 4.461 0.014 
help support family 3S9 4.28 3.83(23) 3.<>;4 O.re:! 
(8 Incomplete responses encountered) 
Note. The values represent the mean scores from a Likert Scale where 1 = very lmoortant 
and 5 = not imoortant. 
*.Q <.01. 
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Comoarisons amongst the socio-economic neighbourhoods on the leyel of 
jmportance Placed on the given reasons for having a part-time job. 
Note: See Appendix P, Table P-1, Tatle P·2 and Table P-3 for a full re;>ort of the 
percentage of student responses, per item, in each SEN. 
There were no significant differences (p{.01) amongst the groups of students In the 
importance which they placed on any of the given reasons for wolf<ing. Table 3 shows the 
mean level of importance placed on the various given reasons for having a part-time job 
within each SEN. The highest percentage (92.66% • 96.87%) of students from each SEN 
said that earning money was an important or very Important reason for working. OVer 60% of 
students in each SEN also said that getting a reference, gaining won. skills, being 
independent and making contacts for future jobs were important or very Important reasons 
for wanting a part-time job. 
The interview data supported the finding that there were no differences amongst the groups 
according to why they wanted part-time wolf< and gave examples of the personal needs 
which were met through part-time wolf<. Each of the students who were interviewed said that 
their primary reason for having a part-time job was to eam money tor personal expenses. A 
student from the High SEN said that "earning money to pay for my own personal expenses 
gives me the independence and power to make my own decisions". A student from the Low 
SEN explained further that •preparing for the future was equally as important as earning 
money for personal expenses•. This student was saving for a car and ensuring that he had 
work in the future in case he could not get a full~tlme job. The interview comments from this 
student illustrated why gaining work skills was an Important reason for working. The student 
said that he expected that his wolf< experience would "show an employer that I have general 
skills and a knowledge of business~ which would be transferable to any future job. 
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Other interview comments, by a student from the High SEN, gave examples of why meeting 
new people was an important reason for working. This student said that, through meeting 
many people, she had developed her communic.atiGn skills and had been able to overcome 
previous shyness while gair.ing work experience. She also said that she had gained skills 
which were of use in English and Mathematics classes. 
Subsidiary Research Question 1.2 
Is there a difference in the gains said to come from part-timo work 'WOngst Year 11 
students from different socio-economic neighbourhoods? 
Table 4 
Merms of the Level of Agreement With the Gains From Paid Part-Time Work 
M .. n 
Galna From Plrt-Time Low Middle High One way ANOVA 
Work SEN SEN SEN F p Slg. Dlf, 
.... .... .. .. 
SOCial activilles out of 
school 2.66 2.42 2.31 O.OES 0.937 
makes life more lntereetlng 2.96 2.ffl 2.56 0,419 0.610 
can buy the things I !Ike 154 1S8 1.50 0.009 O.!ll3 
meet Interesting people 2.20 1.92 2.06 0.670 0.515 
want better school results 2.33 3.25 2.94 1.550 0.220 
new skills/usefUl at school 2.96 2.70(23) 2.94 0.283 0.755 
access expensive activities 2.71 2.25 2.44 o.soo O.«ll 
help family meet e)(J)ellses 2.63 3.25 3.44 2.252 0.114 
(1 incomplete response encountered) 
Note. The values represent the mean scores from a Likert Scale where 1 = strongly agree 
and 5 = slrongly disagree. 
*g( .01. 
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Table 5 
Means of the Level of Agwment With the Skills Gained From P!!l-Time Work 
MHn 
SkUll developed from Low Middle High 
,... ..... _ SEN SEN SEN ontWJy AHO'tA 
.... .... ..00 F p !!!II· Dlf. 
&ccej>\ -oty 1.10 1.62 1.44 2.000 0.128 
..... - 1.92 1.96 1.69 1.t62 0.352 
obey- 1.62 1.74 1.69 1.912 0.152 
bepunctua1 1.83 1.12 1.51 1.716 0.183 
be"!!"'ited 1.10 1.59 1.51 0.925 0.399 
communicate with many types 1.75 1.74 1.44 
'""' 
0.073 
be mora confident 1.00 1.74 1.<16 1.422 0.244 
learn about workplace 1.74 1$ 1.67 0.359 0.699 
Note. The values represent the mean scores from a Likert Scale where 1 = strongly agree 
and 5 = strongly disagree • 
• ll (.01. 
Comparisons amongst the socio-economic neighbourhoods on the level of 
agreement with the given advantaaes of paid part.time work. 
Note: See Appendix P, Table P-4 to Table P·9 for a full report of the percentage of student 
responses, per item, In each SEN. 
There were no significant differences (p(.01) amongst the groups of students in their level of 
agreement with the given list of advantages which might come from having a part-time job. 
I j 
I 
I 
I 
I 
' 
; 
.. :
I 
43 
Table 4 and Table 5 show the mean level of agreement with each of the given advantages 
and given skills, respectively, within each SEN. The most frequently agreed to advantage, 
by 93.75%~100% of students from each SEN, was the freedom of choice in spending. 
There were similarities amongst the students from each SEN, in their level of agreement 
about the skills Which they developed through having a part-time job (see Table 5). OVer 
80% of the students in each SEN agreed or strongly agreed that part-time worX was helpful 
in developing personal and workplace skills and knowledge. 
The majority of students In each SEN also agreed about the social advantages of having a 
part-time job with 70.83% - 87.5% agreeing or strongly agreeing that they were able to meet 
interesting people and 62.50% - 66.86% agreeing or strongly agreeing that their social 
activities were broadened. 
The comments from the students who were interviewed supported and expanded on the data 
gathered from the questionnaires. The following interview excerpts gave examples of some 
student perceptions of the advantages of part-time work and the value which was placed on 
these by individuals. A student from the High SEN said that the financial independence, 
which was a benefrt of working, enabled her to make her own decisions. She commented 
that, "these are minor decisions but they prepare me for making major decisions in the 
future". However two students from the Middle SEN placad the value of getting wool< 
references and experience before the freedom of choice and help with recreation which 
came with earning money. 
Subsidiarv Research Question 1.3 
Are there differences in e.e disadvantages thought to come from part .. time work 
amongst Year 11 students from different sociCH!c4nomic neighbourhoods? 
Table 6 
Means of the Level of Aareement With the Dlsadvantaaes of Havina a Part .. Time Job 
Meon 
DINdvantages ol hiving Low Middle High 
Qol Wav ANOVA 
• pmt-tlme job SEN SEN SEN 
F p Slg.IHI. 
.... .... .... 
hard to complel8 homework 2.58 3.17 3 .... 2.244 0.115 
hard to spend time with friends 2a8 3.CJl 3.38 O.SCJ! 0.460 
feel tired at school 3.CJl 3.13 3.75 1.875 0.196 
hard to find time for Interests 3.04 3.39(23) 3.75 1.643 0.167 
hard to take p;~rt In sport 3.17 3.21 3.a8 1.699 0.191 
(1 incomplete response encountered) 
~. The values represent the mean scores from a Ukert Scale where 1 = strongly agree 
and 5 = strongly djsagree. 
"I! (.01. 
Cotr•pariso.lls amongst the socio~~onomic neighbourhoods on the level of 
aareement wiV1 the given list of disadvantages of paid p~rt .. time work. 
Note: See Appendix P, Table P-10, Table P-11 and Table P-12 for a full report of the 
percentage of student responses, per item, in each SEN. 
There were no significant differences (p(.01) amongst students from tho Low, Middle and 
High SENs in their le,el of agreement with the given list of disadvantages. Table 6 shows 
' r 
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the mean level of agreement In each SEN with each given disadvantage. OVerall, it seemed 
that the students from each SEN did not agree that having a part-time job adversely affected 
the time which they had available for other activities, although there were exceptions. The 
students in the Low SEN seemed more likely than the students from the Middle or High 
SENs, to experience difficulties in finding time for some other activities. In the Low SEN, 
62.50% of students agreed or strongly agreed that having a part-time job made tt difficuR to 
find time for homework compared to 4t.57% of students from the Middle SEN and 25% of 
students from the High SEN. Students from the Low SEN were fairly evenly divided in 
agreeing or disagreeing that their time for sport, leisure or rest was affected by having a 
part-time job whereas 63.50% - 8t.25% of students from the High SEN and 54.18% -
56.67% of students from the Middle SEN disagreed or strongly disagreed wtth these 
suggested disadvantages. 
ARhough data from the questionnaires suggested that students in general did not experience 
dlfficuRies in finding time for part-time W'lri< and other activttles, the comments from those 
students who were interviewed gave examples of the pressure of time feh by individual 
students from each SEN and showed how these students coped wtth all of their 
commitments. A student from the Middle SEN said that while having a part-time job dldn' 
stop him from participating in other activities, he missed simply having free time to "bludge". 
This lack of free time was confirmed by a student from the Low SEN who described how she 
must set a "really strict schedule" in order to cope with work and school. This student also 
commented on the stress which she often felt. Another student from the Low SEN agreed 
about the stress but said that work could also relieve stress from other situations as he was 
able to "get away from everything else". Two students, one from the Low SEN and one from 
the High SEN said that they had modified their sports schedules to r~ in wtth their part-time 
jobs. These students emphasised the Importance of sport and work In their lives. 
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§_ubsidiarv Research Question 1.4 
Is there a difference in the use of part-time work wages amongst Year 11 students 
from different socio~conomic neighbourhoods? 
Table 7 
Means of the Frequency With Which the Part-Time Work Wage was Spent on Given 
Items 
Mun 
Signltlclnt 
........... 
Low Middle High Schel!eiPI 
One Wty ANOyA 
SEN SEN SEN SENvSEN 
........... 
.... .... n:o18 F p Slg. Dlf. LvM LvH MvH 
help parents/expenses 2.25 3.68 3.19 ..... 0.001 0.001. 0.001 0.100 0.3:9 
--· 
1.67 1.98 1BS 1250 1 :.194 
...... 1.98 1.00 2.00 0.033 0.987 
entertainment 2.46 1.83 2.19 0.004 0.376 
snacks, drinks etc 2.79 2.71 2.00 0.,., 0.742 
give to parents 3.88 4.29 4.47(15) 1.828 o.:za; 
save ror a car 2.54 2.58 2.81 0.145 0.685 
save for university 3.92 4.00(23) 4.27(15) 0.330 0.716 
.. ,.,.,.,.... 4.38 3.58 4.53(15) 2.688 0.076 
pay back debt& 3.75 3.75 4.00(15) 0.157 0.855 
(5 h1complete responses encountered) 
Note. The values represent the mean scores from a Likert Scale where 1 = always and 5 = 
not at all. 
*I!( .01 
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Comoarisons amongst the socio-economic neighbourhoods on bow freque;nuv 
students spend their wage on each of the given items. 
Nota: See Appendix P, Table P-13, Table P-14 and Table P-15 for a full report of the 
percentage of student responses, per Item, In each SEN. 
There was a significant difference (p(.01) between the students from the Low and Middle 
SENs In the use of the wage to help parents with those family expenses, such as clothes or 
excuJSions, related to the activHies of the student. Table 7 shows the mean frequency of 
spending for each of the given Hems in each SEN. A majority of 75% of students from the 
Low SEN said that they always or sometimes used their wage to help parents In contmst to 
75% of students from the Middle SEN who said that they hanlly ever or never used their 
wage to help with this family expense. Students from the High SEN were evenly divided 
between those who did and those who did not usually help parents with expenses. 
There were no significant differences (p(.D1) amongst the SENs for the other given ways of 
spending the part-time wage (see Table 7). The majority (62.5% • 95.86%) of students from 
each SEN appeared to divide their income between saving and spending on Incidentals and 
entertainment or peJSOnal Hems. The highest percentage (93.75% • 95.86%) of students 
from each SEN said that they always or sometimes spent their wages on personal items. 
' r 
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Subsidiary Research Question 1.5 
Is there a difference in the job search strategies used by Year 11 students from 
different socio-economic neighbourhoods? 
Table& 
Mean Number of Students Using Given Job Search Strategies 
Mean 
Low Middle High 
SEN SEN SEN one w.v ANOVA 
Job aurch atrategJea 
n=41 .... .... F p S!g. Dlf • 
........,.,.....,.,...,., 0.34 0.22 021 0- 0383 
employer's noticeboard 0.29 0.04 3.140 0.048 
CES 0.07 0.03 0.1>1 3.417 0.037 
friend's emplo)'er8 0.32 0.29 0.13 o.sn 0380 
parents helped 0.29 0.13 0.29 2.329 0.103 
..... _ 0.10 0.19 3.422 O.Cl37 
direct approach 0.24 0.41 0.00 1.581 0.211 
school work elqM!denCe 0.13 0.04 1.731 0.259 
appllcaflon form 0.24 0.47 0.00 1.950 0.148 
Note. The values represent the mean number of students using each strategy • 
• 1!(.01. 
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COmJZZrisons of the use of iob search strategies amongst the socio.economlc 
neighbourhoods. 
Note: See Appendix P, Table P-16, for a full report of the percenlage of student responses, 
per item, in eact1 SEN. 
There were no significant differences (p(.01) in the job search strategies used by the 
students in each SEN. As Table 8 shows, although each SEN used a wide range of 
strategies, the majority of strategies were used by only a few students in each SEN. In the 
Middle and High SENs, the highest percentages of students, 50% and 46.88% respectively, 
used the direct approach to seek a part-time job and the highest percentage of students 
(34.15%) in the Low SEN used job advertisements in the newspaper. 
Subsidiary Research Question 1.6 
Is there a difference in the reasons for not participating in paid part-time work 
amongst Year 11 students from different socio-economic neighbourhoods? 
Please tum to next page for Table 9, Means of the Level of Importance of the Given 
Reasons for not Having a Part-Time Job. 
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Table 9 
Means of the Level of Importance of the Given Reasons tor not Having a Part-Time 
Job 
Mean 
Reasons for not h.vlng a Low Middle High 0nt Way AN0VA 
part-the job SEN SEN SEN F p Slg. Dlf. 
....,. n•14 .... 
can't find a part-time job 3.10 2.64 3.!05 2.423 0.007 
don't need extra money 4.07 3.43 3.87 1.574 0.215 
Interfere with schooi'Nofk 2.66 3.43 1.83 2.836 0.066 
parents won't allow 4.<8 4.43 4.13 ·o.754 0.475 
too busy with sport 3.00 3.31(13) 3.52 2.526 0.066 
work for own family 4.<8 4.50 4.00 1.566 0.165 
too much homework 3.64 
"'' 
2.13 3.941 0.024 
I think not enoogh skills 4.32(28) 4.07 3.61 2.566 0.066 
unsure how to look for a job 4.00 3.66 3.36 0,927 0.401 
lack confidence to appfy 3.11l(27) 4.07 3.91 0.667 0.517 
friends don't work 4.52 4.00 4.36 1.274 0.287 
no transport to workplace 4.31 3.14 3.87 4.437 0.015 
prefer to do voluntary work 4.52 4.50 4.17 1.224 0.300 
don't want to work 4.00 3.50 3.93 1.171 0.317 
AUSTUDY (or other) 
enotlj:lhmon!i 4.45 3.92~13} 4.48~21} 1.413 0151 
(8 incomplete responses encountered} 
Note. The values represent the mean scores from a Likert Scale where 1 = verv lmoortant 
and 5 = not important. 
·~( .01. 
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Comparisons amongst the socio..economic groups on the level of importance of the 
given list of reasons for not working. 
No1e: See Appendix P, Table P-17, Table P-18 and Table P-19 for a full report of the 
percentage of student responses, per item, in each SEN. 
There were no significant differences (p(.01) amongst the SENs on the level of Importance 
which students placed on any of the given reasons for not having a part-time job. Table 9 
shows the mean level of Importance which each SEN placed on each of the suggested 
disadvantages. Concerns about academic pertonnance appeared to be the most common 
reason for not having a part-time job which was given Importance by the students from each 
SEN. A majority of 82.61% of students from the High SEN and 50% of students from the 
Middle SEN said that having too much homework was an important or very important reason 
for not having a part-time job. Majorities of 86.96% of students from the High SEN and 
55.17% of students from the Low SEN placed Importance on conoem about the effect which 
having a part-time job would have on school work as a reason for not having a part-time job. 
The majority (64.29% - 86.21) of students from each SEN seemed not to be influenced In 
their decisions about having a part-time job by their parents, family or friends. 
In each of the SENs, there were high percentages (13. 79% - 26.09%) of "unsure" responses 
to the reasons for not having a part-time job related to work skills, personal confidence and 
job search skills. The highest percentages of these responses were from the High SEN. 
&2 
Subsidiary Research Question 1.7 
Is there a difference in wheftler paid part-time work influences the decisions about 
completion of post-compulsory schooling amongst Year 11 students from different 
socio-economic neighbourhoods? 
Table10 
The Mean Scores of the Influence of Having a Part-Timo Job on Decisions About 
Post-Compulsory Schooling 
MIWI 
Low Middle Hlgb 
One WIX: ANOVA 
SEN SEN SEN 
F p Slg. Dlf. 
.... .... .. .. 
1.72 1.77 
'·"' 
0.561 0.578 
Note. The values represent the mean scores of a scale where 1 = yes and 2 = !!!!· 
•Jl( .01. 
Comparisons amongst the socio-economic groups about the influence of having a 
part-time job on decisions about completion of post-compulsory schooling. 
Note: See Appendix P, Table P-20 for a full report of the pen:entage of student responses, 
per nem, in each SEN. 
There were no significant differences (p(.01) amongst the groups in the influence which 
having a part-time job would have on decisions about post-compulsory schooling (see Table 
10). The majority (71.70%- 82.05%) of students in each SEN said that lhe deci~ons which 
they made about the completion of post~compulsory schooling were not, or would not be, 
Influenced by having a part-time job. 
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The Interview data supported the questionnaire data as all of those inteiViewed said that their 
decisions about post-compulsory schooling were not or would not be Influenced by having a 
part-time job. However, comments added to the questionnaire, by students who were in the 
minority as they were influenced by having a part-time job, gave examples of the 
perceptions and opinions which some individuals held about school and part-time wor1<. A 
student from the Low SEN said that having a part-time job gave him a "starting block so as 
to be able to go up In the world". He added that school did not give such support. While this 
student appeared to have a positive view of work and a negative one of school, he still saw 
the need to continue at school. Two othar students, one from the Low SEN and one from the 
Middle SEN, were influenced to continue at school because they were unhappy wilh their 
experiences In the part-time wor1<place. Each realised that they wanted a betier qualify of 
employment !han that offered to unskilled wor1<ers and thought that further education would 
provide a pathway to this. 
Subsidiary Research Question 1.8 
Is there a difference in the hours per week worked in a pert-lima job amongst Y-11 
students from different socio-economic neighbourhoods? 
students were asked to estimate the number of hours per week, within given ranges, which 
they worked in their part~time job, during tenn time and during school vacations. Table 11, 
on the following page, describes the minimum and maximum mean hours per week which 
students said they worKed. 
Table 11 
The Minimum and Maximum Hours par Week Worked by Students During Tenn Time 
and School Vacation 
MHnhounlweH 
Low Middle High 
Ttneworked Ina part- OneWav ANOVA SEN SEN SEN 
lknejob F p Slg. Dlf. 
.... n=ZZ n=18 
Tenn 1.(};4 O.:H; 
Minimum 6 6 6 
Maximum 10 6 10 
Vacation 1.100 0.312 
Minimum 9 11 12 
.Maximum 11 12 13 
•g(.01. 
Comparisons amongst the so«:io~conomic groups on the hours per week worked by 
students in each SEN. 
There were no significant differences (p(.01) amongst the SENs in the average hours worked 
during tenn or vacation. During term, the students from the Low and High SENs worked an 
average of 9 hours per week and the students from the Middle SEN, an average of 7 hours 
per week. These times increased during vacations when students in the Low SEN worked an 
average of 1 o hours per week, students in the Middle SEN an average of 11.5 hours per 
week and students in the High SEN worked an average of 12.5 hours per week. 
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Research Question 2 
Is there a difference in the attitudes, perceptions and opinions about a school and 
paid part~time work relationship between Year 11 students from schools in 
neighbourhoods of different socio-economic status? 
Students were given five statements, each describing a possible way in which schools could 
become involved with students and their part-time work, and asked to Indicate their level of 
agreement with each statement. The mean of the responses for each statement are 
presented in the following Table 12. 
Table12 
Means of the Level of Agreement With Each Given Statement About a School and 
Part-Time Work RelationshiR 
Mean 
Low Middle High 
One Way AN0VA 
Rtlltlon.ttlp ltatement SEN SEN SEN F p srg. otr. 
.... n•38 n=39 
School representative should help students find 
""WO<k. 2.81 2.00 2.00 0.004 0.920 
P~workexperiencesshould be discussed in 
class. 2.64 2.28 2.77 1.366 0.261 
Pit work experiences are discussed In class. 3.29(52) 2.96 3.:36 2.S 0.009 
Pit work expeliencea should be used for 
assignment topics. 3.40 3.15 3.50 1.684 0.190 
Skills gained through pJt work should be used 
for assessment. 3.53 3.33 3.79 1523 0.222 
(1 incomplete response encountered) 
Note. The V:ilues represent the mean scores from a Likert Scale where 1 = strongly agree 
and 5 = strongly disagree. 
*Q(.01. 
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Comparisons amonast the socio-economic groups on their level of agreement with 
the given statements about school and oart-time work relationships. 
Nota: See Appendix P, Table P-21, Table P-22 and Table P-23 for a full report of the 
percentage of student responses, per item, in each SEN. 
There were no significant differences (p(.01) amongst the SENs for each of the given 
statements about a school and part-time work relationship. 
In each of the SENs, a large percentage (12.82% - 41.03%) of students indicated that they 
were "unsure" about each of the five given statements about a relationship between school 
and part-time work. This meant that, in most cases, less than 50% of students In each SEN 
indicated agreement or disagreement with each of the five statements. 
The ambivalence of these responses was clarified by the comments which many students 
added to the questionnaire to express their opinion about the degree to which there should 
be a school and part-time work relationship. For example, a student from the Low SEN and 
or.• from the Middle SEN thought that school should not play any part in the working lives of 
students. Further explanations were offered by another student from the Middle SEN who 
said that it was a good idea to keep paid part-time work separate from school as there were 
advantages to having school based work experience programs as well as privately obtained 
paid part-time work. With both alternatives available, he was able to explore a wider range of 
employment options. He also said that he would not like to have teacher interference in 
what he regarded as his private work life. 
Further comments, from those students who were interviewed, suggested that students 
might want a school and part-time work relationship which differed from the five suggested ' 
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relationships. There was a strong call for work experience programs from all of the students 
who were interviewed. The non-working students particularly recommended programs which 
were not necessa1ify linked to a Work studies unit. One student from the High SEN said that 
it would be "good to link work and school as the same abilities were needed in both areas". 
Another student from the High SEN suggested that work experience be incorporated into 
other sul'_iects as well as Work Studies. This student had chosen not to do Work Studies 
because of the experiences of friends who felt that there had been too much school work 
and study to cstch up with after doing wool< experience. A student from the Low SEN wanted 
the school to organise broader work experience progmms as timetabling problems were met 
when trying to Include Work Studies with preferred subject areas. Several students added 
comments about the school and work relationship as it affected them as a student and a 
part~time worker. Many students commented on the amount of ~:me which part-time work 
took from schoolwol1< and study time. A student from the Low SEN warned that "students 
should seriously consider their school workload before taking on any extra fonn of 
employment". A student from the Middle SEN asked for less homework as a compensation 
to those students who woll<ed. However this student strongly disagreed that skills gained 
th.rough part-time work be used as a school assessment item and so had not seen this as a 
means of "compensating". 
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Research Question 3 
Does participation in a Vocational Education or Work Studies cla11s influence the 
attitudes, perceptions and opinions about paid part..fime work held by Year 11 
students from schools in neighbourhootia of different socio-economic status? 
This question could not be answered at a statistical level because of the following problems 
which were encountered. 
1. student responses showed that many had received effective career education through 
subject areas other than Vocational Education and Work studies, thereby making this 
research question difficult to answer. 
2. Many of the students enrolled In Work Studies classes were absent on the days when the 
survey was administered. This factor was not known until the time of the survey. 
3 Because of the necessity of completing the administration of the questionnaire by the 
end of Term 3, to sun school timetables, It was not possible to delay the survey until the 
following term. 
Observations from the interviews and data from the questionnaires have been reported and 
discussed as these are of Interest. Table 13, on the following page, descrtbes the student 
enrolment, per SEN, in Vocational Education and Work Studies 
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Table13 
Percentage of Students per SEN who Attended Vocational Education and Work 
Studies Classes 
career education 
program 
Vocational Education 
Participants 
Non-participants 
Work studies 
Participants 
Non-participants 
% of students 
Low Middle High 
n=53 n=39 n=39 
62.36 89.74 57.89 
37.74 10.28 42.11 
9.43 12.82 5.13 
90.57 87.18 94.87 
Interview Comments about Career Education. Its Benefits and Provision. 
Only one of the students inteiViewed was enrolled in a Work Studies class but all students 
were positive about the skills they had developed in Vocational Education classes in lower 
secondary school and through English, Home Economics and Business subjects. 
Working students were clear about the benefits which career education had given them. A 
student from the High SEN thought that her particular school had been active in providing 
career education, including the creation of a register of job vacancies in the locality. This 
student said that Vocational Education students had been given good advice about job 
search skills in Year 10 and that this year, through the Independent living unit in Home 
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Economics, she was receiving infonnation about resumes, job applications, inteNiews and 
advice about the qualities which employers seek. Another student from the High SEN and 
one from the Low SEN each said that they had gained the confidence to apply for jobs 
following the infonnation and work experience which they had gained from Vocational 
Education classes. Another student from the Low SEN said that the Vocational Education 
classes had been supported by advice and handouts given in an English class. She had 
found this combination very helpful. A student from the Middle SEN had not been in any 
specific career education units but said that job search skills taught in English and Typing 
classes had been of value. 
A non-working student from the High SEN had also not been enrolled in any specific career 
education units. However, a Year 10 English unit had covered resumes and interview 
techniques which students were able to role play. This student said how valuable this had 
been as "I didn't know the techniques before and It raised my confidence". A second 
non-waiting student frol'n this SEN said that she had gained confidence about interview 
techniques through her language studies. She believed that the communication skills which 
she had developed through oral testing would be transferable to job search situations. 
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Summary of Findings 
Statistics of Workers and Non~Workers 
' 
The Middle SEN had lhe highest percentage (61.54%) of workers while the High Sen had the 
lowes1 percentage (41.02%). The Low SEN had the highes1 percentage (32.08%) of s1udents 
who were actively seeking work.. See Appendix 0, Table 0-1 for full details of the 
percentage of workers and non-workers in each school. 
Research Question 1 
Subsidiary Research Questions 1.1 -1.8 
1.1 Reasons tor having a part-time job 
There were no significant differences (P<.01) amongst the SENs in the level of importance 
which the s1udents placed on the given reasons tor having a part-time job. In each SEN, 
92.68% • 96.87o/o of students placed Importance on earning money as a reason for wanting a 
part-time job. Over 60% of students in each SEN also said that geHing a reference, gaining 
work skills, being independent and making contacts for future jobs were important or very 
Important reasons for wanting to engage In part-time work. 
1.2 The advantages of having a part-time job 
There were no significant differences (P<.01) amongst the SENs In the level of agreement 
which students indicated for the given list of advantages which might come from having a 
part-time job. In each SEN, 93.75% -100% agreed or s1rongly agreed that freedom of choice 
in spending was an advantage of having a part-time job. Over 60% of students in each SEN 
also recognised the gains from part-time work which related to their personal development 
and their future work needs. The social advantages of having a part-time job were agreed 
with by 62.50% • 66.66% of s1udents In each SEN. 
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1.3 The disadvantages of having a part-time job 
There were no significant differences (p<::.01) amongst the SENs in the level of agreement 
with any of the given disadvantages which might come from having a part-time job. Students 
generally did not agree that the time which they allocated to other activities was adversely 
affected by having a part-time job. In the High and Middle SENs, 63.50% - 81.25% and 
54.18% - 66.67% of students, respectively, disagreed or strongly disagreed that their time tor 
sport, leisure or rest was affected by having a part-time job. Students from the Low SEN 
were more evenly divided and seemed more likely to experience difficulties, particularly in 
allocating time for homework. 
The interview responses provided more in-depth information and showed that students from 
each SEN felt pressure on their time but had adapted to this by developing routines which 
enabled them to cope with the demands of each aspect of their lives. This involved strict 
time scheduling and adapting sports timetables to meet work commitments. 
1.4 How students used their part-time work wage 
There was a significant difference (1><.01) between the Low SEN and the Middle SEN (p ~ 
.001) as 75% of students from the Low SEN said that they always or sometimes used their 
wage to help parents with expenses while 75% of students from the Middle SEN said that 
they hardly ever or never used their wage in this way. Apart from this expenditure, In each 
SEN, 62.5% - 95.86% of students appeared to divide their part-time wage amongst seving 
and spending on incidentals, entertainment or personal items. 
1.5 Job search strategies used 
There were no significant differences (P<.01) in the job search strategies which the students 
from each SEN made use of. Within each SEN, a wide range of job search strategies were 
used by small percentages of students. The highest percentages of students from the High 
and Middle SENs, 50% and 46.88% respectively, used the direct approach to seek work 
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while the highest percentage (34.15%) of students In the Low SEN used newspaper 
advertisements. 
1.6 Reasons for not having a part~time job 
There were no significant differences (P<.01) amongst the SENs In the level of importance 
which students placed on the given list of reasons for not having a part-time job. Concerns 
about academic perfonnance seemed the most common reason for not working. The 
majority (64.29%- 86.21%) of students from each SEN seemed not to be influenced by the 
needs or wishes of parents, family or friends. In each of the SENs, there were h~ 
percentages (13.79%- 26.09%) of "unsure" responses to the given reasons for not working 
which were related to work skills, personal confidence and job search skills. 
1.7 The influence of having a part-time job on decisions about completion of 
post-compulsory schooling 
There were no significant differences (P<.01) amongst the groups as 71.70% - 82.05% of 
students in each SEN said that the decisions which they made about the completion of 
post-compulsory schooling were not, or would not be, influenced by having a part-time job. 
The comments of some students who were influenced in their decisions about 
post-compulsory schooling are of interest. A student from the Low SEN said that part-time 
wol1<, but not school, gave him the opportunily and the support to better himself. AHhough 
this student intended to complete Year 12 he appeared to have a negative view of school. In 
comparison, two other students, one from the low SEN and one from the Middle SEN, had 
unpleasant experiences In the workplace and decided to continue at school as they expected 
that further education would provide a pathway to better jobs. 
1.8 The hours per week which students worked in part.time jobs 
There were no significant differences (p<.01) amongst the SENs in the average hours per 
week which students worked during tenn and during school vacations. During term time, 
students in the Middle SEN worked the least hours, a maximum of 8 hours per week and 
students in the low and High SENs worked a maximum of 10 hours per week. 
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Research Question 2 
Student desire for a school and part~time work relationship 
There were no significant differences (P<.01) amongst the SENs in their level of agreement 
with each of the suggested school and part-time work relationships. As a large percentage 
(12.82%- 41.03%) of students in each SEN indicated that they were "unsure" about each of 
the five given relationships, in most cases less than 50% of students in each SEN indicated 
agreement or disagreement with each statement. 
Comments from individuals who were interviewed suggested that students would want a 
school and part-time work relationship that offered a range of work experience programs 
which could be incorporated into core subject areas. It seemed that many students were 
Interested in gaining work experience and enrolling In Work Studies units, but not at the 
expense of their chosen subject areas. 
Research Question 3 
The influence of participation in Vocational Education and/or Work Studies classes 
This question could not be answered at the statistical level as interview responses showed 
that students from each SEN had received effective career education in classes other than 
Vocational Education or Work Studies. Also, many of the students enrolled in Work Studies 
classes were absent on the days when the surveys were administered and it was not possible 
to reschedule the survey. 
The students in each SEN who were interviewed, spoke highly of the value of the skills and 
knowledge learned in Vocational Education classes and through Business Studies, English, 
Home Economics. Also, one student said that she had learned transferable skills through her 
Language studies. The students said that they had gained confidence from the career 
education classes and had made use of the skills which they had learned. 
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Conclusion 
Chapter 4 presented the qualitative and quantitative results of the study. The findings were 
that, except on one item, there were no significant differences amongst students from 
different SENs. Further analysis of the results and discussion of the findings are presented in 
Chapter 5. 
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CHAPTER 5. DISCUSSION OF THE FINDINGS 
Introduction 
The results of this study find that the students from each SEN shared similar attitudes, 
perceptions and opinions about part~time work. Amongst the SENs, there was one significant 
difference (p(.01). In the Low SEN 75% of students seid that they used the wage from their 
part-time job to help their parents with expenses whereas 75% of students from the Middle 
SEN said that they did not usually do this (p = .001, Low SEN v Middle SEN p = .001). This 
difference may be based on the social factor of the relative wealth of the family and 
therefore the greater nsed for students in Low SENs to contribute to family finances. 
For all other items In the survey, which examined students attitudes, perceptions and 
opinions about part-time work, there were no significant differences (p(.01) amongst the 
SENs. The findings for each research question are discussed as follows. 
Research Question 1 
Subsidiary Research Questions 1.1 -1.8 
1.1 Why do students work? 
As other studies (Ashenden, 1990; Kablaoui & Pautler 1991; Wirtz et al., 1988) have found, 
the results of this study showed that students in each SEN worked primarily to earn money. 
However, importance was also placed on those reasons for working which were related to 
the students' development as future employees and to their personal and social 
development. Thfl depressed state of the current teenage labour market may be a situational 
factor which influences students in their decision making about part-time work. 
1.2 What are the gains from having a part-time job? 
Kablaoui and Pautler (1991) found that the development of self confidence, responsibility, 
communication skills and Independence were the positive outcomes for students with 
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part-time jobs. The responses from this study indicated that the ;tudents In each of the SENs 
agreed that these gains came from their part-time work. 
1.3 What are the disadvantages of having a part-time job? 
Kablaoui and Pautler {1991) found that students who worked excessive hours per week 
might be distracted from school, family and social activities. Within each SEN, students 
disagreed that having a part-time job affected the time which they had available for school, 
leisure, sport or rest. These students worked an avemge of 9 hours per week during tenn 
time. Hobbs and Grant {1990) found that students who worked more than 10 hours per week 
were likely to have problems in meeting school commitments. As these students are within 
this limft, it may explain why they disagreed with the given disadvantages involving time. 
The interview comments showed that students did feel pressure on their time and gave 
examples of how individual students actively organised their lives to cope with school, sport 
and work comm~ments. This supports the finding of Nolan and Hagen (1989) that students 
are able to enjoy extended activities and have a part-time job, but needed to actively 
organise their lives and were successfully doing this. 
Students from the Low SEN were more likely to experience difficulties in managing their 
time. Perhaps they experience more pressure because they may be working, in part, to 
supplement the family income, as the discussion of Subsidiary Research Question 1.4 
suggests, and may be less successful in organising their lives. 
1.4 How do students use their pay? 
Students from the Low SEN were more likely to use the wage from their part-time job to help 
parents with expenses. This may support the suggestion from Wirtz et al. (1988) that 
students from Low socio-economic backgrounds are more likely to want a part-time job for 
financial security. 
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1.6 What job search strategies do students use? 
AHhough there were no significant differences {p<.OI), students from the Low SEN seemed 
more likely to use passive job search strategies using advertised vacancies in newspapers 
and employer's notlceboards whereas students from the Middle and High SEN seemed more 
likely to use the direct approach to employers. This may indicate that students from High and 
Middle SENs have more confidence in their job search activities, partlcularty as the Low 
SEN had e low percentage of students who were wo11<ers and the highest percentage of 
students who were seeking work. 
1.6 Why do students not have part-time jobs? 
Non.working students in each SEN were most likely to place importance on concerns about 
academic perfonnan~ as a reason for not working. Hobbs and Grant (1990) and Green 
(1990) also found that non-wol1<ing students gave priority to school commHments. As tertiary 
entry requirements have become more competitive because of the competitive labour 
market, these students may also be motivated by this sHuatlonal factor, related to their Mure 
employment opportunities, as were the working students. 
1.7 Does having a . part-time job influence decisions about post-compulsory 
schooling? 
The majority of students made decisions about completion of post-compulsory schooling 
which were not Influenced by having a part-time job. Some individual comments, from 
students who were in the minority, gave examples of the different ways in which students 
might be influenced by having a part-time job. The comment from one student from the Low 
SEN, who said that his part-time job was of more benefit to his future than schooling, 
suggested that there may be a sub-group of students whose needs are not being met by the 
existing career education or other school programs. The comments from two other students, 
one from the Low SEN and one from the Middle SEN, who had poor experiences with 
part·lime wol1<, offered evidence that teachers may help students to achieve the mo•1 from 
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school and prepare them for their future by including teaching and learning opportunities 
which encourage in students a critical and social awareness of the workplace. 
1.8 What hours per week do students work? 
During tenn time, students in each SEN worked an average of 9 hours per week or less In a 
part-time job. This supported the finding by Ashenden (1990, p. 15) that 9 hours per week 
was the average time that Australian students worked in a part-time job. 
During tenn time, the majority of students from each SEN worked less than 10 hours per 
week, this being the upper limH after which Hobbs and Grant (1991, p. 45) suggested that 
negallve outcomes might result from having a part-time job. 
Research Question 2 
Do students want a relationship between school and part-time work? 
Students in each SEN were undecided about the value of linking school and part-time work 
in any of the suggested ways. However, interview comments suggested that there was a 
need for broader work experience programs in schools. The resuHs of this study showed that 
working and non~working students from each SEN recognised and valued the work 
experience, job skills and personal development which came from having a part-time job. 
lnteiView comments showed that those non-working students who also chose not to de, or 
were unable to do Work Studies were concerned that they were missing the opportunity of 
developing work skills and personal confidence but many placed a higher priority on their 
academic perfonnance. 
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Research Question 3 
The influence of career education programs 
Responses from those students who were interviewed gave evidence of the effectiveness of 
integrating career education units or topics into a range of subjects. For some students, 
these units or topics supplemented their experiences with Lower School Vocational 
Education classes and for other students this was the only career education which was 
experienced. The fact that all students valued the skills and knowledge which they gained 
suggests that students would benefit if Career Education, through discrete subjects or 
integrated units, was co-ordinated throughout the school. Students would then have assured 
access at a level which was suited to their needs. 
Additional Findings 
The Low SEN had the highest percentage of job seekers and a low percentage of workers. 
These students also seemed more likely to use a passive rather than an active direct 
approach In their job search activities. This SEN Included an area of high unemployment and 
social disadvantage. It Is possible that these students would benefit from training In personal 
dev~lopment and job search skills which they may be lacking. 
' ! 
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CHAPTER 6. CONCLUSIONS AND RECOMMENDATIONS 
conclusions 
This study shows that the socio--economic status of the neighbourhood is not an influencing 
variable, at the .01 level, in the attitudes, perceptions and opinions of Year 11 students. 
Unlike the findings of Green's (1990) study, which categorised students according to their 
reasons tor working or not working in a part-time job, the results of this study showed that 
students from the three SENs appeared to share similar attitudes, perceptions and opinions 
about the role of part-time work, whether or not they engaged in this activity. Part-time work 
was seen by working and non-working students in each SEN as a means o , self development 
in tenns of confidence, independence, communication skills and as a means of gaining work 
skills and work experience. 
The findings of this study suggested that students in each SEN are concerned about their 
employment futures and make decisions about part-time work which are influenced by the 
competitive state of the current labour market. some students chose to find part-time jobs, 
recognising the benefits which may be gained whereas others chose not to work so as to 
concentrate on school work as their goal for future success. The IaUer students also 
recognised the benefits of part-time work and expressed concern about their lack of 
opportunities to gain work experience. 
School based work experience offers a similar opportunity to students. However H seems 
that a sub-group of students, from within each SEN, miss all opportunities for gaining work 
experience because of academic priorities and are concerned about the effect of this on their 
future when seeking full-time employment. 
The reSults of this study also suggested that non-working students were hesitant about their 
work skills, their personal confidence and their job search skills. This may be related to their 
lack of work experience or limited career education opportunities. . 
' 
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In each SEN, the students who had part-time jobs disagreed that their time for other 
activities was affected by the time required for their job. However the students from the low 
SEN seemed more likely to experience difficulties with time management, particular1y for 
homswork. Interview comments showed that, in each SEN, individual students actively 
organised their lives so as to retain their sporting activities and to meet their school and 
other commitments. Possibly time management is a skill which needs to be discussed and 
reinforced in schools, particutar1y for students with part-time jobs. 
Students In the Low SEN were also more likely, in part, to be working from financial need. 
The Low SEN had a low number of workers and the highest percentage of job seekers. This 
combination of factors may result In stressful situations for the student. 
In general, part-time work was seen by students in each SEN to be beneficial to their futures 
in the adult labour market. There were no significant differences amongst the groups 
although the resuHs suggested some potential problems which students from the Low SEN 
were more likely to encounter. Within each SEN, those students who chose not to have a 
part·time job were concerned that this might disadvantage them In their transition to the 
full-time workforce. These students expressed a desire for a school and part-time work 
relationship which would enable them to gain work experience through their core subject 
areas. 
General Recommendations 
The significance of this study was embedded in the importance of work experience for 
secondary students, increasingly more of whom complete 12 years of schooling while 
working In a part-time job. An understanding of the factors which contribute to students' 
decisions about part-time work may be of benefit to educators in providing an educational 
programme which is relevant and beneficial to all sub-groups of students. 
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The conclusions of this study show that educators should be aware that students generally 
have a positive attitude to part-time work, whether or not they engage In this activity. 
Students from all SENs perceive part-time work to be beneficial to their self development 
and to the development of their workplace skills and knowledge. Most students in the sample 
saw the experiences gained from part-time work as being useful in future search tor full-time 
employment. The conclusions also point out that students in the Low SEN and students in 
each SEN who have an academic priority may have particular needs which should be 
considered. It is Important for educators to consider the need to be innovative and adaptable 
in providing educational programmes to better meet the needs of those students who would 
want part-time work experience but are unable to achieve this under their present 
circumstances. A list of more specific recommendations follows. 
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Recommendations 
a That the provision of co-ordinated caree.-: education programmes be investigated. Such 
programmes would comprise discrete subjects and integrated units In a range of relevant 
subjects so as to meet the needs of all types of students. 
a That further research be carried out to investigate the needs of students with an 
academic priority and to investigate curriculum development which could Incorporate 
work experience programs into core subject arnas. 
" That further research be canied out to investigate the level of confidence which students 
have in their personal abilities, their job search skills and in their workplace skills. This 
information could be used for cuiTiculum and programme development in Career 
Education. 
" That students be made aware of the advantages which might come from having a 
part-time job and also be made aware of the possible disadvantages and of the need for 
time management skills. 
" That the needs of Low SEN students be Investigated further to detennine if time 
management skills should be reinforced to help students meet homeworK and part-time 
worX commitments. 
D That there be further investigation into the needs of students in low SENs to determine 
whether their needs for personal development, particularty related to their futures as 
&dutts in the workplace, are being met. 
D That teacher awareness of the possible needs of Low SEN students who have part-time 
jobs be promoted. These students may experience extra pressures because they may in 
part be working to help support the family. 
D That there be a comparison of schools in similar low SENs, With no special features 
which might change the nature of the school population, to study the affect of 
acknowledged good and poor career education programs. 
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PART-TIHE WORK: 
THE ATTITUDES, PERCEPTIONS AND OPINIONS OF YEAR 11 STUDENTS 
QUESTIONNAIRE NUHBER 
This 
what 
questionnaire is not a test. The questions are to find ou·t 
has influenced the decisions you have made about paid part-
time twrk .. 
For this study, part-time work means the paid work which you do 
for an employer. It does not include work experience which the 
school organises or the odd jobs ~<"hich you do at home for pocket 
money, 
Strict confidentialitY of your responses will be 11aintained. OnlY 
the researcher will have access to the questionnaires. The report 
of the study will not identify this school or individual students 
in any way, 
Should you change your mind about any answer. please cross out 
the first ansQer andre-answer the question. Please respond to 
each question Qhich is relevant to you, Please respond to each 
statemeht in those questions. 
Thank you for your time. 
SECTION 1: BACKGROUND INPORHATIOM 
1. 
2. 
0 Hale 
Do YOU 
Studies 
D YES 
0 Female 
particiPate 
class at the 
D 110 
(Please tick the box) 
in a 
nonent? 
Vocational Education 
(Please tick the box) 
or Work 
3. Did you participa·ce in a Vocational Education class in Lower 
Secondary? 
D YES D NO (Please tick the box) 
4. Do you plan to collplete Year 12? 
D YES 0 NO (Please tick the box) 
5. Do you rec~ive a government education payment? (eg. ABSTUDY. 
6. 
AUSTUDY or other). 
0 yp; 0 NO (Please tick the box) 
Ha.-e 
( ~0 
odd 
you worked in a paid part-tille job durinll 1992 or 1993? 
not include "'''l'k experience orgflnised b.v the school Ol' 
jobs that J'OU do at home for pocket money). 
(Please tiak the box) 
0 YES (Now go to Section 2 on the next po.ge) 
D 
''" 
(Now go to Section 3 on Page 7.) 
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SECTIOH 2: PAR'f-TIHE WORKERS 
Questions for all people who have a paid part-time job noR or who 
have worked in a paid part-time job during 1992 or 1993. 
(If you have not had a paid part-time job, go to Section 3 on 
palfe 7.) 
7. Did having a paid part-time job help you decide to continue 
your secondary education? 
B. 
0 YES 0 NO (Please tick the box) 
If you answered YES, what was important about having part-
time work? ( for example; money, work experience, add 
interest to life) (Please describe) 
When 
that 
do you do paid part-time work? 
apply to you. ) 
(Please tick the 
after school [] 
before school [] 
on weekends [] 
during school holidays [] 
Other, (please describe) 
bo:l{es 
For those 
during the 
who have or did have a regular 
school term:-
paid part-time job 
9. 
For 
During the school tern, Rhat would 
'hours per week which you work in 
(Please tick one box) 
be the average number 
your pairl part-tine 
of 
job? 
Hours ''er lleek (Durit11J school tera) 
0-1 1-3 3-5 5-7 7-8 9-11 11-13 13-15 15+ 
D 0 0 0 0 0 0 0 0 
those oho have or did have paid part-time work during school 
vacations:-
10. During school vacations, what would be the average nunber of 
hours per week which you work in your paid part-time job?" 
(Please tick one box). 
Hours per week (During school vacations) 
0-1 1-3 3-5 5-7 7-B 9-11 11-13 13-15 15+ 
D D 0 0 0 0 D D 0 
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11. How did you look for paid part-tine Rork? 
box or boxes). 
(Please tick the 
12. Are 
box 
[] 
[] 
Advertisement in newspaper 0 
Employer's noticeboard 0 
CES [] 
Friends asked their ·~cployer 0 
Asked relatives 0 
Direct approach to emPloyer [] 
School work experience [] 
Application form [] 
O.ther, (please describe) 
you still doing paid part-time work? (Please 
and follow the instruction) 
Yes (Please go to Question 14) 
NO ( Plellse go to the next question) 
13. Why did you leave your paid part-time job? 
tick 
(Please tick the boxes which are appropriate for you), 
I didn't like the boss 0 
Sport was. more important 0 
Schoolwork needed more time [] 
Parents disapproved of job 0 
Friends left work [] 
I wanted more free time [] 
I was too tired after Rork 0 
The Rorkp!ace was unpleasant [] 
I was fired 0 
I began receiving AUSTUDY or O 
other education payment 
Other, (pleBse describe) 
the 
I . 
! 
' J 
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14. The follo~ins are reasons why some students misht choose to 
take a paid part-tine job. How important are each of the 
following reasons to you? (Please tick one box fol' each 
reason, r-thich best describes its importance to you.) 
I chose to have a 
'" paid part-time job:- Y11ry v.,ry bport, hport. Un$\lro hopor~. 
to earn money 0 0 0 0 
to meet different people 0 0 0 0 
to gain skills for future ~ark 0 0 0 0 
to work with friends 0 0 0 0 
to be independent 0 0 0 0 
because my parents want me to 0 0 0 0 
to set a reference for the future 0 0 0 0 
to fill in time 0 0 0 0 
to meet contacts for future jobs 0 0 0 0 
because it might lead to an 0 0 0 0 apprenticeship 
To help support family D 0 '0 0 
Other, (please describe). 
15. In your answer to this question. please show how you 
normally use the wage from your part-ti111.e job, (Nrite 
10 in the boxes. 1 is for the most importsnt use for 
money and llJ is for the least important use). 
Do you:-
Help·parents to pay for expenses O 
(eg school, sport, clothes) 
Spend it on personal items 
(es tapes, clothes, sports gear) [] 
Spend it on entertainment 
(eg concerts, sports events, dances) [] 
Spend it on snacks, meals, drinks [] 
Give it to your parents [] 
save for a car 0 
Save for university 0 
Spend it on car expenses 0 
Pay back debts 0 
Other, (please describe how the 0 
pay is spent) 
'" ]DPart. 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
D 
would 
1 to 
your 
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16. The following state~ents show beliefs Rhich people have 
about part-tine work. How strongly do you agree or disagree 
with each statement? (Please tick one box, for each 
statement, to indicate your level of agreement or 
disagreement). 
Working part-tine helps me to:-
accept responsibility 
make decisions 
obey instructions 
be punctual 
be organised 
0 
0 
0 
0 
0 
co~municate with all types of people[] 
be more confident 
learn about the workplace 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
[j 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
D. 
0 
0 
0 
0 
Other, (please describe) _____________________ _ 
17. The following statements are about a possible relationship 
bt!tween school &nd paid part-tine work. HoR" strongly do you 
agree or disagree with each state11ent? (Pl~ase tick one box 
for each statement to indicate your level of BSl'eement or 
disa!treenumt.) 
A high school r~pr~sentative 
should help students to find 
part-time uork. 
Part-ti~e uork experiences 
shou~d be discussed in class. 
Part-time work experiences are 
used for discussion in class. 
:;~ruU!! lr 
M're~. 
0 
0 
0 
Part-time work experiences 
should be used as assignment topics. 0 
Skills gained through part-time work 
should be used as assessment items, 0 
Do YOI.l 
between 
have any other coaments about 
school and part-tiae work ? • 
0 0 
0 0 
0 0 
0 0 
0 0 
possible 
IHs.,.r<m Stron11r 
Dtsasru 
0 0 
0 0 
0 0 
0 0 
0 0 
relationship 
lB. 
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The following state~ents suggest how working in a 
part-time job might affect other parts of your 
How strongly do yoU agree or disagree with 
following statements? 
paid 
life. 
the 
(Please tick one box, for each stateJnent, to indicate 
.vour level of .agreement or disagreement.) 
Working part-tine ,_ Stronalv Mreo lln<turo Obaaree StronllY 
hgre01 DisllJ!Ue 
makes it hard to complete my homework D 0 D 0 0 
helps me set involved in social D 0 D 0 D activities outside of school 
makes it hard to spend time with friends D 0 0 0 0 
makes •• feel tired at school D 0 0 0 D 
makes it hard to find time for my D 0 0 0 D favourite interests 
makes my life J!l.ore interesting than D 0 0 0 D if I was not wo:-kinS 
makes it hard to take part in Sf>Ot't D 0 0 0 0 
lets me buy the things that I like D 0 0 0 0 
helps me meet interesting people D 0 0 0 0 
makes me want to get better results at D 0 D 0 D school to get a better job when I leave 
gives me new skills that are useful D 0 0 0 0 at school 
lets me take part in expensive activitiesO 0 0 0 D 
helps my familY to meet expenses D 0 0 0 D 
Other, (please describe) 
Your section of this questionnaire is nog completed. Thank you for 
giving your time and consideration. 
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SECTION 3: NON PART-TIHE WORKERS 
For 
1992 
students "R"ho 
and 1993. 
have not -worked in a paid pa.p';-tillle job during 
19. Did you look for work during 1992 or 1993? (Please tick the 
box and follow the instructi~n). 
0 YES (Pleaso go to the next question) 
0 NO (Please go to question 23) 
20. Is your name now on a waiting list? (Please tick the box) 
0 YES 0 NO 
21. How did you look for work? (Please tick the box or boxes). 
Advertisement in newspaper [] 
Employer's noticeboard 0 
CES 0 
Friends asked their employer [] 
Asked relatives [] 
Direct approach to employer [] 
School work experience [] 
Application form [] 
Other, (please describe) 
Please turn the page. 
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22. The following are reasons why some students bight choose to 
take a paid part-time job. How important are each of the 
following reasons to you? 
(Please tick one box, for each reason, which best describes 
its importance to you.) 
I wanted a paid part-tine j.ob:-
to earn money 
to meet different people 
to gain skills for future work 
to work with friends 
to be independent 
because my parents wanted this 
to get a reference for the future 
to fill in time 
to meet contacts for future jobs 
because it might lead to an 
apprenticeship 
to help support my family 
Other, (ples.se describe). 
V~ry htport Unsure Mot Mot 
t~l'<>r~. ·• hport. Var~ 
0 0 
0 0 
0 0 
0 0 
0 0 
0 0 
0 0 
0 0 
0 0 
0 
0 
0 
0 
I"port. 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 
0 
0 0 
0 0 
Please turn the page. 
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The following are reasons A"i1ich students night give for 
ha~ing a paid part-time job. How important are each of 
following reasons for you not having a part-time 
(Please 
describes 
tick 
its 
one box, for 
importance to 
each reason 
you.) 
given, which 
not 
the 
job? 
I don •t have a paid part-tine job because:- Hot 
'Vary Joopo~;t. Un~ure Hot Ve~r 
l•pon lapo~t. I111port. 
I can't find part-time work 0 0 D 
I don't need extra Mne:r 0 0 0 
I'm worried it would interfere with my O 
school work 0 0 
my parents won· t allow me to work 0 0 0 
I'm too busy with sport 0 0 0 
I'm too busy working for own family 0 0 0 
I have too much ho~ework [] [] [] 
I don't think that I have enough skills [] [] [] 
I'm unsure about how to look for a job [] [] 0 
I don· t feel confident to apply for a job 0 0 0 
my friends don· t work D 0 0 
r have no transport to the work place 0 0 0 
r prefer to do voluntary work 0 0 0 
r don·t want to work 0 0 0 
AUSTUDY (or other education payment) 
gives me enough moneY 0 0 0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
q 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
Other, (please describe) _____________________ _ 
Please turn the page 
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24. The following statements show things which people believe 
about part-time work. How strongly do you agree or disagree 
with each statement? (Please tick one box, for each 
statement, which shows the level or your agreement or 
disagreement). 
Working part-tine would help me to:- Sl~mu!lv Alfr<UI IIIIO:Urll llliln!lre<> SlrOIIIIlY Ag~ue Disqru 
accr:pt r~sponsibility 0 0 0 0 0 
make decisions 0 0 0 0 0 
abel• instructions 0 0 0 0 0 
be punctual 0 0 0 0 0 
be organised 0 0 0 0 0 
communicate with all levels of people 0 0 0 0 0 
be nore confident 0 0 0 0 0 
learn about the workplace 0 0 0 0 0 
Other, (please describe) 
The following statements are about a possible relationship 
between school and paid part-time work. How strongly do you 
agree or disas:.:ee with each statement? (Please tick one box 
for each statement to indicate your level of agreement or 
disagreelflent.) 
A high school representative should 
students to find part-time ~ork. 
Part-time work experiences should be 
discussed in class. 
help 
Part~time work experiences 
discussion in class. 
are used for 
Stronalr A11rne 
All root 
0 0 
0 0 
0 0 
Part-time uork experiences 
for assignment topics. 
should be used 0 
Skills gained through part-time work 
should be used for assessment items. 0 0 
Unau .. o Dh .. reeStronlllr 
Dh .... ee 
tJ 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
Do you have any other comments about any possible school and 
part-time work relationship? 
26. 
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Would having 
continue your 
l\ paid 
secondary 
part-tille job 
education? 
help YOU decide to 
D 
If you answered 
part-time job? 
add interest to 
YES D NO (Please tick the boX) 
YES, what would be important about having a 
(For example; the money, work experience, 
life). (Please desqribe) 
Your section of this questionnaire is now completed. Thank you for 
giving your time and consideration. 
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The Questionnaire 
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PART-TIHH WORK: 
THB ATTITUDES~ PBRCBPTIOHS AND OPIHIOHS OF YBAR 11 STUDBHTS 
QUBSTIOHHAIRE NUMBER 
This questionnaire is not a test. The questions are to find out 
what has influenced the decisions you have made about paid part-
time work. 
For this study, part-tiee ~ork aeans the paid uork which you do 
for an employer. It does not include work experience which the 
school organises or the odd jobs which you do at home for pocket 
money. 
Strict confidentiality of your responses vill be maintained. Only 
the researcher uill have access to the questionnaires. The report 
of the study uill not identify this school or individual students 
in any uay. 
Should you change your mind about any answer. please cross out 
the first answer and re-answer the QUestion. Please respond to 
each question which is relevant to you. Please respond to each 
statement in those questions. 
Thank you for your time. 
SHCTIOH 1: BACKGROUND IHFORKATIOH 
1. 0 Hale 0 Female (Please tick the box) 
2. Do you participate in a Vocational Education or Work 
Studies class at the moaent? 
0 YES 0 NO (Please tick the box) 
3. Did you participate in a Vocational Education class in Lower 
Secondary? 
0 YES 0 NO (Please tick the box) 
4. Do you plan to complete Year 12? 
0 YES 0 NO (Please tick the box) 
5. Do you receive a government education payment? (ea. ABSTUDY, 
AUSTUDY or other). 
0 YES 0 NO (Please tiek tho box) 
6. Have you worked in a p~id part-time job during 1992 or 1993? 
(Do not include work ~xperience organised by the school cr 
odd jobs that you do at home for pocket money), 
(Please tick the box) 
0 YES (New go to Section 2 on the next page} 
0 NO (Now eo to Section 3 on Page 7.) 
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SECTION 2: PART-TIME WORKERS 
Questions for all people who have a paid part-time job now or who 
have worked in a paid part-time job during 1992 or 1993. 
(If you have not had a paid part-tirne J"ob, go to Section 3 on 
page ?. ) 
7. Did having a paid part-time job help you decide to continue 
your secondary education? 
DYES D NO (Please tick the box) 
If you answered YES, what was important about having part-
time work? ( for example; money, work experience, add 
interest to life) (Please describe) 
8. When do you do paid part-time work? (Please tick the boxes 
that apply to you.) 
after school D 
before school D 
on weekends D 
during school holidays D 
Other, (please describe) 
For those who have or did have a regular paid part-time job 
during the school term:- (I£ you worked only during vacations, 
please so to Question 10,) 
8. During the school term, what would be the average number or 
hours per week which you work in your paid part-time job? 
(Please tick one box) 
Hours per week (During school term) 
0-1 1-3 3-5 5-7 7-8 9-11 11-13 13-15 15+ 
D D D D D D D D D 
For those vho have or did have paid part-time work during school 
vacations:-
10. During school vacations, what Pould be the average nunber or 
hours per week which you work in your paid part-time job? 
(Please tick one box). 
Hours per week (During school vacations) 
0-1 1-3 3-5 5-7 7-8 9-11 11-13 13-15 15+ 
D D D D D 0 0 D D 
i 
I 
' 
' 
1 
I 
' 
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11. How did you look ror paid part-ti•e work? 
box or boxes). 
Advertisement in neRspaper 
Employer's noticeboard 
CES 
Friends asked their employer 
0 
0 
0 
0 
Father or Mother helped 0 
Asked relatives [] 
Direct approach to employer [] 
Sc~ool Rork experience [] 
Application form [] 
Other, (please describe) 
(Please tick the 
12. Are you still doinS paid part-time ~ork? (Please tick the 
box and follo~ the instruction) 
0 Yes 
0 NO 
(Please go to Question 14) 
(Please so to the next question) 
13. WhY did you leave your paid part-time job? 
(Please tick the bo.r:es which are appropz·iate for you), 
I didn't like the boss 0 
Sport was more important [] 
Schoolwork needed more time [] 
The work finished [] 
Parents disapproved of job [] 
Friends left uork [] 
I uanted more free time [] 
I uas too tired after work [] 
The uorkplace was unpleasant [] 
I uas fired [] 
I began receiving AUSTUDY or 
other education payment [J 
Other, (please desoribe.) 
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14. The following are reasonz why some students night choose to 
take a paid part-time job. How important are each of the 
following reasons to you? (Please tick one box, for each 
reason, Yhich best describes its importance to you.) 
I chose to have a 
paid part-time job:-
to earn money 
to meet different people 
to gain skills for future work 
to work with friends 
to be independent 
because my parents want me to 
to get a reference for the future 
to fill in time 
to moet contacts for future jobs 
because it might lead to an 
apprenticeship 
To help support family 
Other, (please describe), 
V~rY 
hpart, hporl. Un~uro 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 D 
D 0 D 
D D D 
D 0 D 
D D 
0 D 
0 D 
0 D 
0 D 
0 D 
0 D 
D D 
0 D 
D D D D 
D D D D 
D 
D 
15. In your answer to this question, please show how you 
normally use the wage from your part-tiDe job. (Please 
one box, for esch suggestion. ~hich sho~s ho~ you use 
would 
tick 
your 
~sse.) 
Do you:-
Help parents to pay for expenses 
(eg school, sport, clothes) 
Spend it on personal items 
(eg tapes, clothes, sports gear) 
Save 
Spend it on entertainment 
(eg concerts, sports events, dances) 
Spend it on snacks, meals, drinks 
Give it to your parents 
Save for a car 
Save for university 
Spend it on car expenses 
Pay back debts 
0 D 
0 0 
0 0 
0 D 
D 0 
0 D 
D D 
0 D 
0 D 
D D 
0 0 
D 0 
D 0 
0 D 
0 0 
D 0 
D D 
0 D 
0 D 
D D 
Nnl Ill 
"' D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
Other. (please describe how th~ pBY is used.>---------
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16. The following statements show beliets which people have 
about part-time work. How strongly do you agree or disagree 
with each statement? (Please tick one box, for each 
statement, to indicate your level oi' agreement or 
disagreement). 
Working part-time helps me to:-
accept responsibilitY 
make decisions 
obey instructions 
be punctual 
be organised 
0 
0 
0 
0 
0 
communicate with all types of people[] 
be more confident 
learn about the workplace 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
llnllure DIBII.Cru 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
Strcn1lr 
Dl::nu:ru 
0 
0 
0 
0 
0 
0 
0 
0 
Other, (please describe) ____________________ _ 
17. The following statements are about a possible relationshiP 
between school and paid part-time work. How strongly do you 
agree or disasree with eaoh stateaent? (Please tick one box 
for each statement to indicate your level of agreement or 
disagreenen t.) 
A high school representative 
should help students to find 
part-time work. 
Part-tiDe work experiences 
should be discussed in class. 
Part-tiDe work experiences are 
used for discussion in class. 
:;Lrull>\lr 
A~~u 
0 
0 
0 
Part-tiMe work experiences 
should be used as assignment topics. [] 
Skills gained through part-time work 
should be used as assessment items. [] 
Do you 
between 
have any other comments about 
school and part-tine work ? 
a 
tfn>llltU 
0 0 
0 0 
0 0 
0 0 
0 0 
possible 
llb.,ruft St~otolb Dts.,••• 
0 0 
0 0 
0 0 
0 0 
0 0 
relationship 
18. 
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The following statements sussest how working in a 
part-time job might affect other parts of your 
Hov strongly do you agree or disagree with 
following statements? 
paid 
life, 
the 
(Please tick one box, for each statement, to indicate 
your level of agreement or disagreement.) 
Marking part-time ,_ 
Stronuly ASru Un~ur<> ·01ncru Stron.-b 
hcro:ft Db,.gn• 
makes it hard to complete my homework D D D 0 D 
helps me get involved in social D D D D D activities outside of school 
makes it hard to spend time with friends D 0 0 0 D 
makes me feel tired at school D D D 0 D 
makes it hard to find time for my D D D D favourite interests D 
makes my life more interesting than D 0 D D D if I was not working 
makes it hard to take part in sport D 0 D D D 
lets me buy the things that I like 0 D D D D 
helps me meet interesting people D D 0 D D 
makes me want to get better results at D 0 D school to get a better job when I leave D D 
gives me new skills that are useful D at school D D D D 
lets me take part in expensive .activitiesO D D D D 
helps my family to meet expenses D D D D D 
Other, (please describe) 
Your section of this questionnaire is no~ completed. Thank you for 
giving your time and consideration. 
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SBCTION 3: NOH PART-TIHR NORIBRS 
For students who have not worked in a paid part-time job during 
1992 and 1993. 
19. Did you look ror work during 1992 or 1993? (Please tick the 
box and follo~ the instruction). 
0 - (Please eo to the next question) 
0 NO (Please go to question 23) 
20. Is your name nov on a waiting list? (Please tick the box) 
0 YES 0 NO 
21. How did you look for vork? (Please tick the box or boxes). 
Advertisement in newspaper [] 
Employer's noticeboard [] 
- 0 
Friends asked their employer [] 
Mother or Father helped [] 
Asked relatives [] 
Direct approach to employer [] 
School work experience [] 
Appli~ation form [] 
Ot~er, (please describe) 
Please turn the page. 
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22. The following are reasons why some students might choose to 
take a paid part-tine job. How important are each or the 
followiug reasons to you? 
(Please tick one box, for each reason, ~hioh best describes 
its importance to you.) 
I wanted a paid part-tiae job:-
to earn money 
to meet different people 
to gain skills for future work 
to !<lark with friends 
to be independent 
because mY par.ents wanted this 
to get a reference for the future 
t:o fill in time 
to meet contacts for future jobs 
because it might lead to an 
apprenticeship 
to help support my family 
Other, (please describe). 
Please turn the page. 
Very [aport.. Unsdrc 
IO>po~l. 
D D D 
D D D 
D D D 
D D D 
D D D 
D D D 
D D D 
D D 0 
0 0 D 
D D D 
D 0 D 
Mnt llot 
Vc:y lt>port. 
l01port. 
D 0 
0 D 
D D 
D 0 
D D 
D D 
D D 
D D 
0 D 
D D 
no 
23. 
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The following are reasons which students might sive for 
having a paid part-time job. How important are each ot 
following reasons for you not having a part-time 
not 
tho 
job? 
(Please tick one box, for each reason given, which beat 
describes its importance to you.) 
I don't have a paid part-time job because:- lot Iat 
Vcory bpDrt. Un,..,r• 
bi><>rt. 
Ver, 1-rt. 
l~~C>Grt. 
I can't find part-time ~ark 0 0 0 
0 0 0 
D D 
I don't need extra money D D 
I'm worried it would interfere with my D 
school work 0 D 0 
my parents won't allow 111e to work 0 0 0 D 
I'm too busy with sport 0 0 0 0 
I'm too busy working for own family 0 0 0 0 
I have too much homework 0 0 0 0 
I don· t think that I have enough skills 0 D D D 
I'm unsure about how to look for a job 0 0 0 0 
I don't feel confident to apply for a job 0 0 0 0 
my friends don't work 0 0 0 0 
I have no transport to the t:ork place 0 0 0 0 
I prefer to do voluntary work 0 0 0 0 
I don't want to work 0 0 0 0 
D 
D 
0 
0 
D 
D 
D 
D 
D 
D 
D 
D 
AUSTUDY (or other education payment) 
gives· me enough money D D D D 0 
Other, (please describe) ______________________________________ __ 
Please turn the page 
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24. The following statements show things which people believe 
about Part-time work. How strongly do you agree or disagree 
with each statement? (Please tick one box, for each 
statement, which shows the level of your agreement or 
disagree111ent). 
Working part-time would help me to:- ~lrllrll\lt llllr!l<! lln~ure Ui:r~u~oc Stcoootjly 
llllccu Di .. ..lue 
accept responsibility 0 0 0 0 0 
make decisions 0 0 0 0 0 
obey instructions 0 0 0 0 0 
be punctual 0 0 0 0 0 
be organised 0 0 0 0 0 
communicate with all levels of people 0 0 0 0 0 
be more confident 0 0 0 0 0 
learn about the workplace 0 0 0 0 0 
Other, (please describe) 
25. The following statements are about a possible relationship 
between school and paid part-time work. How strongly do you 
agree or disagree with each statement? (Please tick one box 
for each ststenent to indicate your level or sareenent or 
dissareeJDen t.) 
~lronJlh 
A high school representative should help'-1:•
0
,. 
students to find part-time work. 
Part-tille \i'Ork experiences should be 0 discussed in class. 
Part-time work experiences are used for 0 discussion in class. 
Part-time work experiences should be used 0 for aSsignlien t topics. 
Skills gained through part-time work 0 should be used for assessment items. 
0 
0 
0 
0 
0 
Un,.uro Dhqn.Stronllr 
Dhqrae 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
Do ·yotl have any other coJlllents about any possible school and 
part-tille work relationship? 
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26. lfould having • l>&id part-time job help YOU decide to continue your secondary education? 
D YES D NO (Please tick the box) 
If you answered YES, what would be iaportant about having 
• part-ti•e job? (For example; the money, work experience, 
add interest to life). (Please describe) 
Your section of this questionnaire is now coapleted. Thank you for 
giving your time and consideration. 
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APPENDIXC 
Detachable slip used to code students 
for random selection of interview sample 
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Appendix C 
Detachable slip used to code students for interview sample 
Questionnaire Code: 
Student Name: 
Which section was answered? 
(Please tick the box) 
Part-time worker 0 
Non part-time worker 0 
Have you given permission to 
be interviewed? 
(Please tick the box) 
Yes 0 No 0 
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APPENDIXD 
Semi-structured interview schedule for students who were workers 
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ADpendlxD 
Semj..structured Interview schedule - wod<ers 
INTERVIEW QUESTIONS PART-TIME WORKERS 
1. Austudy Y D N D 
2. What is the most important reason why you have a part-time job? 
a. money for personal and/or leisure use 
b. money because it will help meet expenses 
c. to gain skills, references, contacts for future work 
d. money to save for the future 
e. other 
3. What do you think is the greates1 advan1age of having a paid part-time job? 
4. What do you think is the greates1 disadvan1age of having a paid part-time job? 
5. Have you had to decide between continuing with an interest and continuing with your 
job? YOND 
If yes, desaibe circumstances. 
What was the basis of your decision? 
6. When you decided to continue with Year 11 and/or Year 12, were you lntiuenced by 
the fact that you were:-
a. able to earn money to help with expenses 
b. able to have a job as well as complete school 
c . able to gain work experience, reference, contacts before getUng a ful~time job, or 
d. the part-time job had no influence. 
7. Do you participate in a career education class? Y 0 N 0 
8. Did these studies help your job search strategies and skills in an\' way? 
9. What do you think about the school becoming involved In the pert-time work which 
students do, in (for example) 
a. work experience programs 
b. assignment topics in any subject area 
c. job search assistance, or 
d. do you think that the two are qutte separate areas of a studenfs IWe? 
10. Are you still working? Y D N D 
Is there anything else which you would like to say? 
,, 
! 
; 
! 
' j 
' 
.i 
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APPENDIXE 
Semi-structured interview schedule for students who were non-workers 
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ADpendlx E 
Semi-structured interview schedule - non worKers 
INTERVIEW QUESTIONS NON PART-TIME WORKER 
1. AUSTUDY Y 0 N 0 
2. Have you looked for a job in 1993? Y 0 N o 
3. What is the most important reason why you do not have a paid part-time job? 
4. What do you think would be the disedvanteges of working while you are at school? 
5. What do you think would be the advantages of having a paid part-time job while you 
are al school? 
6. How do you spend your time out of school hours? 
7. What do you think about the school becoming involved in the part-time work which 
students do, in (for example) 
a. work experience programs 
b. assignment topics in any subject area 
c. job search assistance, or 
d. do you think that the two are quite separate areas of a studenfs life? 
8. ~you have looked for a job, would having a paid part-time job help you decide to 
continue with Year 11 and/or Year 12, because you would be:-
a. able to earn money to help with expenses 
b. able to have a job as well as complete school 
c. able to gain work experience, reference, contacts before getting a full-time job, 
d. having a paid part-time job would have no influence. 
9. Do you participate in a career education class? 
Yes o No 0 
What do you gain from these? 
Is there anything else which you would like to say? 
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APPENDIXF 
Information letter to parents and students 
regarding the trial of the questionnaire 
Resean:her. 
Research TlUe: 
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APpendix F 
lnformaflon letter - trial questionnaire 
Ms Marilyn Ralph (Currenlly enrolled In Bachelor of Education with 
Honours, Edilh Cowan University) 
Telephone: 5351347 
Part-time work: the attitudes, perceptions and opinions of Year 11 
students. 
Dear Parentis and Student: 
I am seeking Year 11 students who are willing to participate in the trial of a questionnaire. 
To take part, students must give their own consent and must have parental consent. Below 
is further Information about the pilot study and I have enclosed a consent form which I 
hope you will complete. Please return the consent fonn to .............. by this Wednesday, 8th 
September. If you have any questions, please telephone me at the above number. 
Purpose of the study 
As part of the commitment for my Honours course, I am undertaking research about the 
decisions which full-time secondary students make about paid part-time work. Previous 
overseas and Australian researchers have reported a range of attitudes, perceptions and 
opinions which secondary students hold about paid part-time work and which influence 
their decisions about whether or not IC' seek part-time work. The responses from the 
students in previous studies have been used to devise the questionnaire to be 
administered in this study. This pilot study is important as it will enable the researcher to 
ensure that the responses from overseas and interstate students are relevant to the 
attitudes, perceptions and opinions of Westem Australian students. Following this pilot 
study, modifications will be made to the questionnaire as necessary. 
Roqulrements of \he study 
The questionnaire has a general information section which all students will complete. 
Following this section, students will be directed either 'lo a section for those who have a 
paid part-time job or to a section for those who do not have a paid part-time job. 
Each student will be asked to respond to a range of questions about their attitl.ldrr.:t and 
decisions in regard to paid part-time work. Students will also be asked whether they 
receive a Government educatioii ot.•yment. The questionnaire should take a maximum of 
20 minutes to complete and will be a1ministered in a Work Studies class. 
Confidentiality 
Strict confidentiality of responses will be maintained. Only the researcher will have access 
to the questionnaires. The responses from this pilot study will only be used to modify the 
trial questionnaire. They will not be reported as part of the larger study. These 
questionnaires will be destroyed on completion of the research study. 
Than!< you for your time and consideration, 
Mertlyn Relph 
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APPENDIXG 
Student and pareni consent form for trial of questionnaire 
•.::_. I I 
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Reseeroher. 
uo 
A!!Dendlx G 
Consent form - trial guestionnajre 
Ms Marilyn Ralph {Currently enrolled in Bachelor of Education wiH1 
Honours, Edith Cowan University) 
Research Title: Part-tlme work: the attitudes, perceptions and opinions of Year 11 
students. 
PARENT AND STUDENT CONSENT 
!, ........................................ , have read the infonnation letter and any questions I have asked 
have been answered to my satisfaction. I agree to participate in this pilot study to trial a 
questionnaire. 
I agree that the research data gathered for this study may be used to modify the 
questionnaire provided that I am not identifiable. 
Studenfs signature: _____________ _ 
Parent/Guanllan signature: ___________ _ 
Date: 
------
R~sslgnature:'------~~~~-­
M. D. Ralph 
Date: _______ _ 
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APPENDIXH 
Letter of introduction to each Principal 
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Ms Marilyn Ralph 
112 
Appendix H 
Letter of introduction to Principals 
19 Redclilfe Roa<l 
Mandurah WA 6210 Telephone: (09) 535 1347 
The Principal 
---Senior High School 
9th September, 1993 
Dear 
Following my telephone call on the 8th September, I am writing to ask pennission to 
conduct a research survey in your school. I would like to administer the questionnaire 
before the finish of Third T enn but accept that this and any interviews may need to be 
carried out In the first week of Tenn 4. There will be six schools involved in this project. 
I am currently enrolled in the Bachelor of Education (with Honours) course at Edrth Cowan 
University. As part of the commitment for this course, I am undertaking research into the 
decisions which secondary students make about paid part-time work. As part-time work 
plays a significant role in the lives of many ful~time secondary students, a better 
understanding is needed of the factors which influence studenfs decisions. It is for this 
reason, coupled with my interest in Career Education, that I wish to conduct this survey. 
I would like to survey approximately thirty Year 11 students, using intact classes; 
preferrably a horizontal form class or a TEE English class so as to avoid a very skewed 
sample. A maximum of thirty minutes should be necessary to administer the questionnaire. 
Wrthin the following two school term weeks, ten minute interviews will be conducted with 
twelve randomly selected students, some of whom may come from this school. Sel~ed 
students would be interviewed at their own school. 
S!rict confidentiality will be maintained. The report will not identify the school or Individual 
students in any way. 
I have enclosed a copy of the questionnaire to be administered and a copy of the parent 
and student infonnation letter and consent fonn. I look !OJward to yo"r reply and will 
telephone on Tuesday of next week. 
1 would be happy to provide your school wtth a summa!)' of the final findings, report and 
recommendations if you would be interested. This would be available in mid 1994 and you 
may contact me at the above address. 
Yours faithfully, 
Marilyn Ralph 
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APPENDIX I 
Information letter to parents and students 
regarding the purpose and requirements of the study 
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Apoendlx I 
lnfoanatlon letter to students and parents 
Resoan:her. Ms Marilyn Ralph 
Sludenl- Editll Cowan University 
Dear Parentis and Sludant: 
R- Title: Part-Ume WO!k: the -.des, pernepllons and opinions d Year 11 
stOOentl. 
I am seeking Year 11 sludents who are willing to participate in a research sludy. Further 
information follol'ls and I have enclosed a consent form which I hope you will complete. 
Please retum the consent forms to ....................... by .................... . 
Purpose d sludy 
I am currently enrolled in the Bachelor of Education with Honours course at Edith Cowan 
University. As part of the commitment for this course, I am undertaking research about the 
decisions which students make about paid part-time work. This information will add to the 
understanding of the role which part-time work plays in students' lives and help educators 
to design cunicula which re!ate to the needs of students in a changing society. Students 
will have a wide range of attitudes, perceptions and opinions about part-time work which 
will influence their decisions. Therefore it is important that b.,is study surveys Year 11 
students from a wide range of backgrounds. This will include students who are and are not 
participating in part-time work. 
Selec:tlon of sludents 
A sample of approximately 180 students Wiii be formed by selecting existing dasses from 
six schools. These schools will be located in neighbourhood., which have different 
characteristics. 
Requirement! of sludy 
Each student will be asked to complete a questionnaire which will ask students to respond 
to a range of questions about their attitudes and decisions in regard to paid part-time work. 
Students will also be asked whether they receive a Government education payment and 
whether they have been enrolled in any vocational education classes. The questionnaire 
should take a maximum of 15 minutes to complete, with a total of 30 minutes needed to 
administer the questionnaire. 
W~hin two weeks of completing the questionnaire, twelve students (six part-time workers 
and six non-part-time workers) will be selected to be interviewed. These more personal 
responses will add to the information from the questionnaire. The interview questions will 
be developed from the questionnaire and will relate to part-time work. Each intervfew will 
be of tan minutes duration and will be conducted at the studenfs own school at a mutually 
convenient time. Interviews will be audio-taped if permission is given. 
Confidentiality 
Strict confidentiality oi responses will be maintained. Only the researcher will have access 
to the questionnaires. The report of the study will not identify this school or individual 
students in any way. Should you have further questions, please contact me at my home 
telephone number. (09) 535 1347. 
Marilyn Ralph 
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APPENDIXJ 
Parent and student consent form for student participation in the study 
116 
ADDendiXJ 
Student and parent consent form 
PARENT AND STUDENT CONSENT 
Research lltle: Part-time work: the attitudes, perceptions and opinions of Year 11 students. 
Would you please sign the form below to indicate willingness to participate in this study. 
Please indicate whether you are prepared to be available for an interview. 
Please return the cern~ form to ............................ -
at your school by ........................ .. 
To student and parnnt I guardian: 
I ............................. , have read the information letter and any questions I have asked have 
been answered to my satisfaction. I agree to participate in this activity, realising I may 
withdraw at any time. 
I understand the need to give full and honest answers to the questionnaire and during the 
interview but realise that I may choose not to answer a question which I decide is too 
persona!. 
I agree that the research data gathered for this study may be published provided I am not 
identifiable. 
I will be available for selection to be interviewed. 
(Please tick a box) YES 0 NO 0 
I agree to an audio-tape being used to recold the interview. 
(Please tick a box) YES 0 NO 0 
Studenrs slgnatul&: ___________ _ 
Parent/Gualdlan slgnatul&:. _________ _ 
Date:; _____ _ 
Ree~sslgnatu"'•-----~~~~-­
M. D. Ralph 
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Letter to schools arranging for students to be interviewed 
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ADoendlx K 
Letter arranging student interviews 
To: 
From: Martlyn Ralph 
Telephone: 535 1347 
Re: Research projeCt - Part-time work: Uhe -· pen:eptlons and opinions of Year 
11sbJdents. 
The following Year 11 sluden1/s of th~ school has/have been selected to undertake a 10 
minute Interview. They previously gave penmlsslon to be included in the Interview sample. 
I would like to conduct the Interviews this week W possible. I am happy to conduct an 
interview a1 wha1ever time suW. the student and the school. As the Interview will be 
conducted a1 the school, I would apprecia1e tt W you could arrange a stte for this where the 
student will feel comfortable and prtva1e. 
I will contact you on Tuesday allemoon to begin making a timatable for the interviews. 
Thank you for your help In organising this part of the data ga1hertng for the research 
project. 
Marilyn Ralph 
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APPENDIXL 
Final letter to each Principal 
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Ms Marilyn Ralph 
19 Radcliffe Road 
Mandurah WA 6210 
Telephone: (09) 535 1347 
The Principal 
---Senior High School 
15th November, 1993 
Dear 
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Aooenc:!ix L 
Final letter to each Pdncipal 
Re: Research Project - Part-time \YOlk: the -.cles, peroeptlons and opinions of Year 
11studen1B. 
Please accept my thanks for the co-operation and assistance which I received from your 
school and which enabled me to complete the data gathering for my Honours project. 
The teachers and students involved were a pleasure to work with. I hope that my thanks 
are passed on to those students involved and have also written to to 
express my appreciation for the organisation which he/she undertook. 
The report of this study will be available by the middle of 1994. I will forward a summary 
of that report to this school and again, thank you for your participation. 
Yours faithfully 
Marilyn Ralph 
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APPENDIXM 
Final letter to liaison person for trial of questionnaire 
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Ms Marilyn Ralph 
19 Radcliffe Road 
Mandurah WA 6210 
Telephone: (09) 535 1347 
15th November, 1993 
Dear, 
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Appendix M 
Final letter - trial guestionnajre 
RE: Trial ques11onnalre - Part-time work: the altitudes, perceptions and oplnons of Year 
11 s1udenls. 
Please accept my thanks for the co-operation and assistance which I received from you 
and from your class. I have now completed the Oata gathering for my research project and 
I would like to thank your students for their contribution. Their survey responses enabled 
me to clarify same questions and to add further choices of response in others. 
The report of this s1udy will be available by the middle of 1994. I can be contacted a1 the 
above address should your school be interested in receiving a copy of the summary which 
I would be happy to provide. 
Yours faithfully 
Marilyn Ralph 
123 
APPENDIXN 
Final letter to liaison person for administration of survey 
Ms Malilyn Ralph 
19 Redclilfe Road 
Mandurah WA 6210 
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Aoo!!ndlx N 
Final letter - administration of survey 
Telephona: (09) 535 1347 
15th November, 1993 
Dear 
RE: Research Project- Part-time Willi<: the alllllldes, peroeptlons end opinions of Year 11 
studenls 
I have now completed the data gatheling for my Honours projecl and would like to thank 
you for the organisation which you carried out on my behaW. Would you please convey my 
thanks to those students who were involved. I appreciate their support. 
I will be forwarding a copy of the summary of the report tc this school towards the middle 
of 1994. 
Yours faithfully 
Manlyn Ralph 
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APPENDIXO 
Description of the sample 
Workers, non-workers and job seekers in each school 
Table 0-1 
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ADoend!XO 
Descdption of the sample 
Workers, Non-Wor1<81B and Job SeekOIB In Schoolo 1-6 
%of students 
Schools 
Pert-time 
work Low SEN Middle SEN High SEN 
-of 
student 1 2 3 4 5 6 
(n=26) (n--2'7) (n-"'23) (n=16) (n=16) (n=23) 
Worker 34.62 55.56 65.23 56.25 31.25 47.83 
Non-work.Eir 65.38 44.44 34.78 43.75 68.75 52.17 
Job seeker 50.00 14.81 21.74 18.75 37.50 8.70 
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APPENDIXP 
The distribution of responses, by percentages of studerts per SEN, 
to questionnaire items related to 
Subsidiary Research Questions 1.1- 1.7 
and Research Question 2 
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A!!oendlx p 
Distribution of students responses 
Note: Percentages have been rounded, minor discrepancies may occur. 
Subsidiary Research Question 1,1 
Table P-1 
low SEN Resoonses to the Importance of the Gjyen Reasons for Having a Part-Time Job 
Reasons for having 
a part-time job 
To earn money 
To meet different people 
To gain work skills 
To work with friends 
To be independent 
My parents wanted me to 
To get a reference 
To fill in time 
To make job contacts 
Might lead to apprenticeship 
To help support family 
Importance of reasons (Likert Scale) 
%of students (n = 41) 
Very important 
/Important 
92.68 
46.34 
85.36 
39.03 
78.05 
12.20 
80.41 
7.32 
60.97 
43.90 
26.83 
Unsure Not very Important 
/Not Important 
2.44 
14.63 
2.44 
4.88 
7.32 
9.76 
9.76 
14.63 
14.63 
9.76 
9.76 
2.44 (40) 
39.03 
12.20 
51.22 (40) 
14.63 
75.61 
9.76 
75.61 
24.39 
46.34 
63.42 
(2 incomplete response encountered - reasons 1 and 4) 
Table P-2 
Middle SEN Responses to..ttm..lmportance of the Given Reasons for Having a Part-Time 
JQI! 
Reasons for having 
a part-time job 
To earn money 
To meet different people 
To gain work skills 
To work with friends 
To be independent 
My parents wanted me to 
To get a reference 
To fill in time 
To make job contacts 
Might lead to apprenticeship 
To help support family 
Importance of reasons (Likert Scale) 
%of students (n = 32) 
Very important 
/Important 
96.87 
50.00 
90.62 
31.25 
71.87 
21.87 
87.50 
3.12 
62.50 
37.50 
12.50 
Unsure 
12.50 
3.12 
12.50 
9.38 
15.62 
6.25 
9.37 
21.88 
12.50 
6.25 
Not very important 
/Not important 
(31) 
34.37 (31) 
6.25 
56.22 
6.25 
62.50 
6.25 
87.50 
15.62 
50.00 
81.25 
(2 incomplete response encountered - reasons 1 and 2) 
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Table P-3 
1::ligJl SEN Responses to the Importance of the Given Reasons for Having a part-Time Job 
Reasons for having 
a part-time job 
To earn money 
To meet different people 
To gain work skills 
To work with friends 
To be independent 
My parents wanted me to 
To get a reference 
To fill in time 
To make job contacts 
Might lead to apprenticeship 
To help support family 
Importance of reasons (Likert Scale) 
% of studenls (n = 32) 
Very important 
/Important 
95.84 
66.67 
83.33 
37.50 
79.17 
8.34 
66.67 
25.00 
37.50 
8.33 
16.67 
Unsure 
4.17 
20.83 
4.17 
16.67 
8.33 
16.67 
4.17 
8.33 
29.17 
16.67 
16.67 
Not very important 
/Not important 
12.50 
12.50 
45.84 (31) 
8.33 
75.00 
29.17 
66.66 
33.33 
75.00 
58.33 
(1 incomplete response encountered- reason 4) 
Subsidiary Research Question 1.2 
Table P-4 
Low SEN Responses for Their Level of Agreement Wrth the Gjven List of Advantages from 
Having a part-Time Job 
Level of agreement (Likert Scale) 
% of students (n = 24) 
Gains from having Strong.agree Unsure Disagree I 
a part-time job /Agree Strong. disag 
Social activities out of school 66.66 8.33 25.00 
Makes life more interesting 54.17 4.17 41.66 
Can buy things I like 100.00 
Meet interesting people 70.03 8.33 20.84 
Want better resuHs at school 62.50 16.67 20.84 
New skills/useful at school 41.67 20.83 37.50 
Access expensive activities 54.17 16.67 29.16 
Help family meet expenses 54.16 16.67 29.17 
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Table P-5 
Middle SEN Responses for Their Level of Agreement Wrth the Giyen List of Acfvantages 
from Having a Part-Time Job 
Gains from having 
a part-time job 
Social activities out of school 
Makes life more Interesting 
Can buy things I like 
Meet interesting people 
Want better results at school 
New skills/useful at school 
Access expensive activities 
Help family meet expenses 
Table P-6 
Level of agreement (Likert Scale) 
% of students ( n = 24) 
Strong. agree 
/Agree 
62.50 
54.17 
95.84 
87.50 
41.67 
52.17 
70.83 
21.02 
Unsure 
16.67 
12.50 
12.50 
17.39 
16.67 
25.00 
Disagree I 
Strong. disag 
20.83 
33.34 
4.17 
12.50 
45.83 
30.43 
12.68 
54.16 
High SEN Responses for Thejr Level of Agreement Wrth the Gjyen list of Advantages from 
Having a Part-Time Job 
Gains from having 
a part-time job 
Social activities out of school 
Makes life more interesting 
Can buy things I like 
Meet interesting people 
Want better results at school 
New skills/useful at school 
Access expensive activities 
Help family meet expenses 
Level of agreement (Likert Scale) 
% of students (n = 16) 
Strong. agree Unsure 
/Agree 
62.50 
50.00 
93.75 
75.00 
62.50 
37.50 
6250 
12.50 
25.00 
18.75 
6.25 
12.50 
31.25 
31.25 
6.25 
12.50 
Disagree I 
Strong. disag 
12.50 
31.25 
12.50 
2.50 
31.25 
31.25 
68.75 (15) 
(1 incomplete response encountered- Item 8) 
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Table P-7 
Low SEN Resoonses tor Their Level of Agreement With the Given List of Skills Devekn>ed 
Through Haying a Part-Time Job 
Skills developed from 
a part-time job 
Accept responsibility 
Make decisions 
Obey Instructions 
Be punctual 
Be organised 
Communicate with many types 
Be more confident 
Learn about the worl<place 
Table P-8 
Level of agreement (Likert Scale) 
%of students (n = 53) 
Strong. agree 
/Agree 
94.33 
94.91 
81.14 
94.91 
90.57 
86.79 
92.45 
89.68 
Unsure 
5.66 
9.43 
15.09 
11.32 
3.77 
11.32 
5.66 
7.55 
Disagree/ 
Strong. disag 
5.66 
3.77 
3.78 
5.56 
1.89 
1.89 
3.78 
Middle SEN Responses for Their Level of Agreement Wrth the Gjven list of Skills 
pave loped Through Having a Part-Time Job 
Skills developed from 
a part-time job 
Accept responsibility 
Make decisions 
Obey instructions 
Be punctual 
Be organised 
Communicate with many types 
Be more confident 
Learn about the worl<place 
Level of agreement (Likert Scale) 
% of students (n = 39) 
Strong. agree 
/Agree 
94.87 
92.31 
92.31 
89.74 
89.74 
92.31 
89.74 
94.87 
Unsure 
5.13 
2.56 
2.56 
10.26 
2.56 
7.69 
5.13 
Disagree/ 
Strong. disag 
3.77 
2.56 
5.12 
7.69 
5.13 
2.56 
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Table P-9 
tftgh SEN RespoOSdS for Their Level of Agreement With the Given list of Skills DeveloJ)ed 
Throw;;Jh Having a part-Time Job 
Skills developed from 
a part-time job 
Acccept responsibility 
Make decisions 
Obey instructions 
Be punctual 
Be organised 
Communicate with many types 
Be more confident 
Learn about the workplace 
Subsidjary Research Question 1.3 
Table P-10 
Level of agreament (Likert Scale) 
% of students (n = 39) 
Strong. agree Unsure 
/Agrea 
100.00 
89.74 7.69 
92.31 5.13 
92.31 7.69 
97.43 2.56 
97.44 
92.31 5.13 
92.31 7.69 
Disagree/ 
Strong. disag 
2.56 
2.56 
2.56 
2.56 
Low SEN Responses for Their Level of Agreement With the Given Disadvantages of 
Having a Part-Time Job 
Disadvantages of having 
a part-time job 
Hard to oomplete homework 
Hard to spend time with friends 
Feel tired at school 
Hard to find time for interests 
Hard to take part in sport 
Table P-11 
Level of agreament (Likert Scale) 
% of students (n = 24) 
Strong. agrea 
/Agrea 
62.50 
50.00 
33.34 
41.67 
45.83 
Unsure 
16.67 
12.50 
8.33 
Disagrea/ 
Strong. dlsag 
37.50 
50.00 
50.00 
45.64 
45.63 
Middle SE!i.Bm!QDSR!l!LII!eiLleY§Lllt Agreement 'l'lilb.tM.GiwJ.Disa!lvantages !I[ 
Having a Part-Time Job 
Disadvantages of having 
a part-time job 
Hard to oomplete homework 
Hard to spend time with friends 
Feal tired at school 
Hard to find time for Interests 
Hard to take part in sport 
Level of agreament (Likert Scale) 
% of students (n = 24) 
Strong. agree 
/Agree 
41.67 
45.83 
37.50 
25.00 
25.00 
Unsure 
8.33 
8.33 
12.50 
8.33 
Disagree/ 
Stmng. disag 
50.00 
54.16 
54.16 
58.33 
66.67 
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Table P-12 
High SEN Responses for Their Level of Agreement With the Gjveo Disadya!ltagfm_Qf 
Having a Part-Tjme Job 
Disadvantages of having 
a part-time job 
Hard to complete homework 
Hard to spend time with friends 
Feel tired at school 
Hard to find time for interests 
Hard to lake part in sport 
Subsidiary Research Question 1 A 
Table P-13 
Level of agreement (Likert Scale) 
% of studenls (n = 16) 
Strong. agree 
/Agree 
25.00 
25.00 
12.50 
12.50 
18.75 
Unsure 
25.00 
12.50 
12.50 
6.25 
Disagree/ 
Strong. disag 
50.00 
63.50 
75.00 
81.25 
81.25 
l.Qw...SEN Responses to Haw Ereaueotly the Part-Time Job Wage js Spent on the Giyen 
List of ltemi 
Frequency of spending 
% of studenls (n = 24) 
Expenditure Amaysl Hardly ever/ 
Sometimes Unsure Not at all 
Help parents/expenses 75.00 4.17 20.83 
Personal items 95.79 4.17 
Save 87.50 4.17 8.33 
Entertainment 66.66 12.50 20.83 
Snacks, drinks etc 66.67 33.34 
Give to parents 20.83 4.17 75.00 
Save for a car 66.66 4.17 29.17 
Save for university 25.00 4.17 70.84 
Car expenses 8.33 8.33 83.33 
Pay back debts 33.33 4.17 62.50 
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Table P-14 
Mjddle SEN Responses to How EreguenUy the part-Time Job wage is Spent on the Given 
List of Items 
Frequency of spending 
% of students (n = 24) 
Always/ Hardly ever/ 
Expenditure Sometimes Unsure Not at all 
Help parents/expenses 25.00 75.00 
Personal items 95.86 4.17 
Save 75.00 4.17 13.50 
Entertainment 62.54 29.17 
Snacks, drinks etc 62.50 4.17 33.33 
Give to parents 16.67 83.33 
Save for a car 62.50 4.17 33.33 
Save for university 12.50 20.83 62.50 
Car expenses 33.33 4.17 62.50 
Pay back debts 33.34 66.67 
Table P-15 
High SEN Responses to How Ereguently the part-Time Job Wage js Spent on the Given 
List of Hems 
Frequency of spending 
% of students (n = 16) 
Always/ Hardly ever/ 
Expenditure Sometimes Unsure Not at all 
Help parents/expenses 50.00 50.00 
Personal items 93.75 6.25 
Save 81.25 18.75 
Entertainment 81.25 18.75 
Snacks, drinks etc 68.75 6.25 25.00 
Give to parents 6.25 6.25 75.00 
Save for a car 56.25 6.25 38.50 
Save for university 6.25 18.75 68.75 
Car expenses 6.25 6.25 81.25 
Pay back debts 12.50 12.50 68.75 
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Subsidiary Research Question 1.5 
Table P-16 
Job Search Strategies and Thejr Use by Students in the Low. Middle and High SENs 
% of studenls 
Low Middle High 
SEN SEN SEN 
Job search strategies n=41 n=32 n=24 
Newspaper advertisement 34.15 21.87 20.83 
Employers noticeboard 29.27 4.17 
CES 7.32 3.12 8.33 
Friends employer 31.71 28.12 12.50 
Parenls helped 29.27 12.50 29.17 
Asked relatives 9.76 18.75 
Direct approach 24.39 40.63 50.00 
School wor1< experience 12.50 4.17 
Application form 24.39 46.88 50.00 
Sybsjdjary Research Question 1.6 
Table P-17 
low SEN Responses to the lmoortance of the Given Reasons for Not Having a Part-Time 
Jal! 
Importance of reasons (Likert Scale) 
% of studenls (n = 29) 
Reasons for not having Very import Unsure Not very Import 
a part-time job /Import I Not import 
Can't find a part-time job 37.93 20.69 41.38 
Don1 need extra money 10.34 17.24 72.42 
Interfere with schoolwor1< 55.17 10.34 34.48 
Parents won't allow 10.35 3.45 86.20 
Too busy with sport 24.14 6.90 68.96 
Work for own family 17.24 82.76 
Too much homework 37.93 24.14 37.93 
Don't have right skills 3.57 17.85 78.57 
Unsure how to look for job 13.79 13.79 72.42 
Lack confidence to apply 22.22 8.52 59.26 
Friends don't work 13.79 86.21 
No transport to workplace 3.45 17.24 79.31 
Prefer voluntary work 13.79 86.21 
Don't want to work 14.28 10.71 75.00 
AUSTUDY (or other) enough 10.34 6.90 82.75 
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Table P-18 
Middle SEI'I_Responses kltbillmportance ollbll_l>illmLReasons fm_Nol_Having aBl!l: 
Time Job 
Importance of reasons (Likert Scale) 
% of students (n = 14) 
Reasons for not having Very import Unsure Not very import 
a part-lime job /Import I Not import 
Can't find a part-time job 42.86 28.57 28.57 
Don't need extra money 35.72 64.28 
Interfere wtlh schoolwork 28.57 14.29 57.14 
Parents won't allow 7.14 7.14 85.72 
Too busy wnh sport 30.77 23.08 46.16 
Work for own family 31.43 78.57 
Too much homework 50.00 14.29 35.72 
Don't have nght skills 14.29 14.29 71.43 
Unsure how to look for job 21.43 14.29 64.29 
Lack confidence 1o apply 14.29 14.29 71.43 
Friends don't work 7.14 28.57 64.29 
No transport to workplace 42.86 14.29 42.86 
Prefer voluntary work 7.14 7.14 85.72 
Don't want to work 14.29 42.86 42.85 
AUSTUDY (or other) enough 7.69 30.77 61.54 
Table P-19 
High SEN Responses to the lmoortance of the Gjven Reasons for Not Having a Part-Time 
Jllll 
Importance of reasons (Likert Scale) 
% of students (n = 23) 
Reasons for not having Very import Unsure Not very import 
a part-time job /Import I Not import 
Can1 find a part-time job 26.08 17.39 56.52 
Don't need extra money 17.37 26.09 60.87 
Interfere wtlh schoolwork 86.96 13.04 
Parents won't allow 8.70 26.09 65.22 
Too busy wtlh sport 17.39 8.70 50.87 
Work for own family 13.04 21.74 65.21 
Too much homework 82.61 8.70 8.70 
Don't have righl skills 21.74 21.74 56.52 
Unsure how to look for job 26.09 26.09 43.47 
Lack confidence to apply 13.04 21.74 65.22 
Friends don't work 8.68 8.70 82.61 
No transport to workplace 21.73 13.04 65.22 
Prefer voluntary work 4.34 17.39 78.26 
Don't want to work 21.74 :~1.74 56.33 
AUSTUDY (or other) enough 4.52 9.52 80.95 
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Subsjdja!y Research Questjoo 1 .7 
Table P-20 
The Influence of Having a part· Time Job on Students' Decisions About post-Compulsoty 
Scllooling 
% of total students per SEN 
Decisions 
about post 
compulsory 
schooling 
Low (n=53) Middle (n=39) High (n=39) 
Worker Nonworker Worker Nonworker Worker Nonworker 
influenced 
not 
influenced 
Research Question 2 
Table P-21 
13.21 15.09 
32.08 39.62 
12.82 10.26 
48.72 28.21 
10.26 7.69 
30.77 51.28 
Low SEN Responses to the Level of Agreement with Each of the Given Statements 
Suggesting a Relationship Between School and Part-Time Work 
Relationship statement 
School representative should 
help students fond part-time work. 
Part-time work experiences should 
be discussed in class. 
Part-time work experiences are 
discussed in class. 
Part-time work experiences should 
be used for assignment topics. 
Skills gained through part-time work 
should be used for assessment. 
Level of agreement (Likert Scale) 
% of students - (n = 53) 
Strong. agree linsure Disagree/ 
/Agree Strong.disagree 
43.39 22.64 33.96 
49.06 33.96 16.98 
18.87 37.74 41.51 
20.75 22.64 54.71 
16.98 28.30 54.72 
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Table P-22 
Middle SEN Responses to the Level of Agreement With Each of the Gjven Statements 
Suggesting a RelationshiP Between School and Part-Time Worl< 
Level of agreement (Likert Scale) 
% of students - (n = 39) 
Relationship statement Strong. agree Unsure Disagree/ 
/Agree Strong.dlsagree 
School representative should 
help students find part-time work 43.39 20.51 35.89 
Part-time work experiences should 
be discussed in class. 56.41 28.21 15.38 
Part-time work experiences are 
discussed in class. 38.46 28.21 33.34 
Part-time work experiences should 
be used for assignment topics. 35.90 15.38 48.72 
Skills gained through part-time work 
should be used for assessment. 28.20 12.82 58.97 
Table P-23 
High SEN Responses to the Level of Agreement with Each of the Given statements 
Suggesting a Relationship Between School and Part-Time Work 
Level of agreement (Likert Scale) 
% of students - (n = 39) 
Relationship statement Strong. agree Unsure Disagree/ 
/Agree Strong.dlsagree 
School representative should 
help students find part-time work. 46.15 17.95 35.89 
Part-time work experiences should 
be discussed in class. 41.03 35.90 23.06 
Part-time work experiences are 
discussed in class. 12.82 41.02 46.15 
Part-time work experiences should 
be used for assignment topics. 15.38 23.08 61.53 
Skills gained through part-time work 
should be used for assessment. 12.82 12.82 74.36 
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